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September 8 is international literacy day: according to the International Reading Association it is estimated that 780-million adults do not know how to read and write and that up 
to 115-million children worldwide do not have access to education. In South Africa the government launched the Kha Ri Gude mass literacy campaign, which aims to reach 
4.7-million South Africans by 2012. See pages 2 and 3. Elsie Mashigo (above) has been learning Braille through the project. Photograph: Lisa Skinner
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T
he garage that Minah 
Maubane has turned into 
a classroom is cold and 
dark. Only one small win-
dow reluctantly allows 

the bright light of midday to filter 
in, settling on the rectangular table 
where Maubane and her five learners 
are working hard. The lack of light 
does not hinder them. Everyone in 
the room is blind.

Under Maubane’s supervision the 
members of a group have started to 
learn Braille, which will provide them 
re-entry into a world they all knew 
when they could see. For many, los-
ing their eyesight brought with it an 
isolation from the written word that 
they miss.

Maubane’s classroom, at her house 
in Block A, Mabopane, northwest of 
Pretoria, is one of 101 sites that have 
been set up across South Africa to 
reach out to the estimated 200 000 
illiterate blind and visually impaired 
people. This has been done as part of 
the government’s Kha Ri Gude mass 
literacy campaign, now in its second 
year of implementation.

As with all of the volunteer educa-
tors who are teaching Braille, Mau-
bane is blind. She became blind when 
she was just five years old. But being 
part of the disabled community made 
it easier for her to recruit the learners 

around the table.
There is Thomas Mokwena, his 

silvery hair confirming his 76 years 
of age. Despite losing his sight after 
contracting glaucoma in 2000, he 
appears to have embraced the role of 
classroom joker. A quiet Joyce Zon-
damela (50) wears a white Orlando 

Pirates beanie as she focuses on the 
task at hand. She went blind in 2002, 
but does not know why. Dreamer 
Sophie Seopa (57) lost her sight after 
a brain tumour was removed. She 
hopes that conquering Braille will 
mark the the start of a long learning 
path. Elsie Mashigo (64) does not 

say a word. She is concentrating too 
earnestly on the task at hand. She 
has been blind since 1990. But she’s 
determined to master Braille. The 
last learner in the class is Alfred Mau-
bane, Maubane’s husband, whose 
partial sight is the result of high 
blood pressure.

“I met them [the learners] a while 
back during an income-generating 
project that involved making a deter-
gent,” says Maubane.

“When I heard about Kha Ri Gude 
I visited them and explained that 
they could come to school,” says the 
46-year-old, who was educated up 
to matric level at a special school for 
blind learners in Limpopo.

The learners join Maubane on Mon-
days and Wednesdays for two lessons 
a week. Each lesson is about five 
hours. As a blind volunteer educator 
Maubane could appoint a sighted 
person to help her with administra-
tion tasks, such as keeping a register 
and mapping learners’ progress.

Her daughter, Herminah, stepped 
into this role, but her older daughter, 
Renilwe, also helps. Displaying the 
heart and soul that seems to drive so 
many of those involved in the Kha Ri 
Gude campaign, Maubane has given 
Renilwe the task of using the family’s 
Combi to pick up the learners from 
their doorsteps in nearby Soshanguve 

A world in their fingers
Cornia Pretorius writes about how a group of blind learners are rediscovering the world with Braille

Elsie Mashigo (64) has been 
blind since 1990 and is 
determined to master Braille 
(above) and Minah Maubane 
guides another pupil in her class 
(opposite). Photos: Lisa Skinner
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and return them after class.
Maubane prepares a meal for the 

learners to sustain their concentra-
tion levels for the lessons.

Mokwena and his classmates real-
ise that without their teacher’s will-
ingness to get them to class, they 
would not be able to participate.

“I said to myself one day I will go to 
university,” says Zondamela. It may 
take some time. A new medium for 
reading and writing has to be mas-
tered first.
‘Waking up’ the fingers
First you have to “wake up” the fin-
gers to make sense of the six-dot 
configuration that defines Braille as 
a medium for reading and writing. If 
diabetes has eroded the feeling in the 
nerve endings of the fingerstips this 
can be difficult.

The first learning tools are unex-
pectedly familiar: the grey-green 
cardboard containers used to house a 
half a dozen eggs and six ping pong 
balls. By placing the balls in the dif-
ferent holes of the holder, learners 
can begin to create the ABC of Braille.

Once the first challenge is con-

quered, learners’ fingers have to navi-
gate across a punctured landscape 
the size of an A4 sheet of paper. They 
take shiny pins from their plastic con-
tainers and stick them into the holes 
of the Braillette board to build the 
alphabet. The challenge is to be able 
to follow the line with a finger and 
feel the variation of the six holes that 
make up one letter.

“They battled in the first month,” 
says Maubane. “But now they are 
coping.”

Eventually, Maubane’s class will be 
able to read Braille and write in their 
mother tongue.

Each of the learning sites where the 
blind and visually impaired attend 
lessons were given five Perkins Braill-
ers, which look like oversize type-
writers. The Perkins Braillers allow 
learners to write in Braille. They also 
received talking calculators as well 
as literacy and numeracy books in 
Braille. Although their ability to read 
and write will be limited to Braille, 
it will provide them with the critical 
foundation to access other means of 
communication available to blind 

Meaningful strides in literacy

The government’s mass literacy 
campaign, Kha Ri Gude, was 
launched in April last year and has 
reached 357 195 people.

Taught by 30 761 volunteer 
teachers, two-thirds of them 
younger than 35, the learners have 
been taught to read, write and do 
basic maths up to a level equivalent 
to grade three.

An assessment of learners’ 
competencies, verified by 
the national department of 
education and the South African 
Qualifications Authority, found 
that 87% of the learners passed the 
literacy component and 86% passed 
numeracy. Women scored better 
in both areas than men. But apart 
from the educational gains of the 
campaign this far — and evidence 
that with proper systems, delivery 
is possible — Kha Ri Gude has 

contributed to poverty alleviation.
The second year of the campaign, 

which aims to reach 4.7-million 
South Africans by 2012, started last 
month with 620 000 learners.

Numbers increased despite a 
budgetary cut from R480-million 
to R436-million. Steps that were 
taken to ensure that the campaign 
still enrolled adequate numbers to 
reach the 2012 target included:
● A reduction in the per capita cost 
from R1 362 to R680;
● Increasing the class sizes from 
one educator for every 15 learners 
to 1:18;
● Changes to the materials, which 
include a slight reduction in size, a 
different bind and cheaper printing 
processes; and
● The in-house embossing of Braille 
materials for blind learners.
— Cornia Pretorius

people, such as computers.
Overcoming cost hurdles
At present there are about 700 visu-
ally impaired learners enrolled in the 
Kha Ri Gude campaign. Though it’s 
a start, it is far off the estimated tar-
get of 200 000, who were left on the 
fringes of society because of inade-
quate schooling facilities for the blind 
and societal stigma that continues to 
keep the visually impaired from being 
given learning opportunities.

Dr Obert Maguvhe, Kha Ri Gude 
director for special needs, who has 
been seconded to the national depart-
ment of education with the permis-
sion of the South African National 
Council for the Blind for the dura-
tion of the campaign, says mobilising 
blind learners is a challenge.

“‘The blind population is not con-
centrated in one area. They are 
scattered. To find and recruit them 
was difficult. In some instances the 
classes are too small,” he says.

Maguvhe is calling on communities 
to contact the department of educa-
tion if they know of disabled learners 
who may want to enrol for the Kha Ri 
Gude campaign.

Despite this challenge, the inclu-
sion of blind and other disabled 
learners into the Kha Ri Gude cam-
paign has secured vital resources. 
A Braille embosser (a machine that 
prints in braille) — one of only two 
in South Africa to print Braille mate-
rials in large volumes — has been 
acquired. The ability of the campaign 
to produce its own in-house Braille 
materials has meant a significant 
cost-saving. 

Similarly, the Perkins Braillers, 
which cost R4 200 each, provide blind 
learners with critically needed tools 

to further their education and enrich 
their lives. The cost of these resources 
and their subsequent scarcity might 
explain the dearth of learning oppor-
tunities for visually impaired people.

But despite the costliness of teach-
ing blind learners, the campaign still 
runs on a per capita cost of only R680. 
And as part of the overall campaign 
budget the cost is negligible, but the 
impact enormous.

Maguvhe is positive that the cam-
paign will make a difference in the 
lives of thousands of disabled people.

“I hope that we will make as many 
blind people as possible literate. The 

other outcome I am hoping for is that 
those who are literate will be able to 
continue their studies and even cre-
ate their own jobs. Finally, perhaps 
as the cherry on top, I would like to 
see one of these people who started 
out on this campaign go up to matric, 
even university,” he says.

One only has to spend a few min-
utes in Maubane’s garage in Mabo-
pane to realise that what Maguvhe is 
hoping for is already happening. 

For more information about 
enrolling disabled learners, contact 
the department on fax 086 576 9377
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Thabo Mohlala

T
he University of Johan-
n e s b u r g  ( U J )  w i l l 
l aunch a  four -year 
training programme 
i n  O c t o b e r ,  w h i c h 

will be taught at the Institute for 
Childhood Education at its Soweto 
Campus. The intake for the new 
programme, to be called Funda 

Ujabule (isiZulu for learn and be 
happy), will start next year.

The institute will support research 
and practice in childhood education.

Sarah Gravett, who is executive 
dean of the faculty of education, 
said: “We believe it is hugely impor-
tant to focus on the first year of 
schooling because this is a crucial 
area where the foundation of learn-
ing is laid. Unfortunately the early 

Thabo Mohlala

Anglo-American’s Chairman’s 
Fund recently announced 
the 10 best public secondary 

schools that excelled in mathemat-
ics, despite resource constraints. The 
event was held at Northcliff High 
School in Blackheath, Johannesburg. 

The Maths Excellence Awards, 
which started in 2003, aim to pro-
mote and recognise hard work 
and efforts of learners and teach-
ers “in helping to build the coun-
try”. Schools are selected for the 
number of passes they produce, 
quality of passes, consistency and 

improvement. 
Each winning school received 

R150 000 and must write a report 
on how they use the money. The 
Teacher spoke to two principals 
about their winning formulas.

Elias Nemudzivhadi
Thangwe Secondary School
Location: Tshandama Village in 
Vhembe in Limpopo.
Nemudzivhadi put the school’s 
success down to hard work by the 
learners and teachers. He said that 
for the past two years the school had 
been part of the Public School Math-
ematics programme, sponsored by 

Optima and Epoch Trust, during 
which learners are coached and 
taught by two maths experts. 

These teachers, who are paid 
by the trust, work closely with 
the school ’ s  maths  teachers . 
Nemudzivhadi said that since the 
school became part of the pro-
gramme, performance in maths 
had improved tremendously.

In  2007  the  pass  ra te  was 
71.4% and last year it was 87.4%. 
N e m u d z i v h a d i  s a i d :  “ I  f e e l 
extremely proud to be featured 
among the best schools in the 
country and I hope we will main-
tain the high standards.” 

Silence Matta
JS Skenjana Senior Secondary 
School
Location: Idutywa Village in Idu-
tywa in the Eastern Cape

“Our strategy, which goes back 
to 1991, is to instil discipline in our 
learners from the lower grades, but 
more importantly in our grade 12 
learners,” said Matta. He said learn-
ers have embraced the culture of 
hard work; they have morning and 
afternoon classes, including on 
weekends and during school holi-
days. About the award, he said: “I 
am delighted and this is thanks to 
the hard work that my learners and 

teachers put in throughout the year. 
But I also thank the national depart-
ment of education for its support.”

Other schools that came out tops:
• Benoni High School, Gauteng
• Bergvliet High School, Western 
Cape
• Harry Oppenheimer Agricultural 
High School, Limpopo
• Kharwastan Secondary School, 
KwaZulu-Natal
• Khula High School, KwaZulu-Natal
• Northcliff High School, Gauteng
• Pretoria Boys’ High School, Gauteng
• Westville Boys’ High School, Kwa-
Zulu-Natal

UJ boost for  
childhood 
education

years of learning have not received 
enough attention in universities 
in terms of research and preparing 
excellent teachers.” 

Gravett said a particular strength 
of the programme lies in the fact that 
students would start doing their prac-
tical school-based work at the institute 
immediately upon entering the uni-
versity programme, thereby enabling 
the bridging of theory and practice. 

She said the programme will not 
offer elective courses. Maths, science 
and literacy will be compulsory majors. 
Students will choose three languages, 
namely, English, Zulu and any variant 
of Sotho (Sepedi and Setswana). 

“We believe foundation phase teach-
ers need to have a strong grounding 
in numeracy and languages. This will 
also equip students sufficiently so 
that they can teach in a multi-lingual 
setting,” said Gravett.

She said the Gauteng department 
of education fully supports the initi-
ative and that it ties in well with the 
faculty’s “partner school interven-
tion”, which is working closely with 
11 Gauteng-based schools as part of 
its service learning programme.

Josef de Beer, a senior education 
lecturer at UJ, said this will not be 
an “ivory tower” initiative, but a 
genuine attempt by the faculty to 
work closely with the communities 
to find sensible solutions to a range 
of challenges they face. 

Gravett said during the first three 
years students will do their practi-
cal school-based experience  at the 
facility, but in the fourth year they 
will work in other types of schools. 
However, the university will moni-
tor their progress closely. 

She said the intention is to turn the 
school into a research hub with com-
munity engagement programmes 
for parents and caregivers. Learners’ 
progress will also be tracked over the 
four years of study. The programme 
will draw from a pool of undergradu-
ate students, post-graduate research 
students, lecturers and international 
research experts. 

Professors Max Bergman, based 
at the University of Babel, and 
Elizabeth Henning, the director of 
the Centre for Education Practice 
Research at UJ, will coordinate the 
first research programme. 

‘It’s hugely important to focus 
on the first year of school’

Hard-working schools rewarded by Anglo-American

Sarah Gravett
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R
ippon Primary School 
in Sydenham, Durban, 
turns 40 this year. Also 
celebrating is Jenny    
Adams who chalks up 

40 years of teaching — all at “her” 
school. She took her first steps up 
the career ladder when the school 
first opened its doors. Now she is the 
principal, with the added distinc-
tions of having been the first woman 
so appointed and, after 11 years, the 
longest serving.

From fresh-out-of-college — “in 
the days when we had teacher train-
ing colleges” — to leading and devel-
oping a dynamic teaching staff that 
works to a strict ethos of “the child 
first”, this dedicated teacher states 
boldly: “I’ve never had a day that I 
did not want to come to school.”

In a world where very few people 
can say they love their job uncon-
ditionally, Rippon Primary seems 
awash with them. Deputy principal 
Jenny Timol, who’s been there for 
38 years, echoes Adams’s sentiment. 
“I love this school, the children … 
the whole family. I don’t know what 
I would do without them.” Her pas-
sion has been given free rein by 
Adams’s approach to management: 
she’s a firm believer in giving her 27 
staff the room they need to develop 
interests that benefit the learners.

Such an approach has seen Timol 
put the school on the map by get-
ting it the status of international 
Eco-School — “my vision was to get 
it before 2010” — and she is now rec-
ognised as a leader in environmen-
tal education as well as peer teach-
ing and facilitating HIV and Aids 
workshops in South Africa.

Adams is as proud of Timol’s 
awards and innovations as she is of 
the achievements of past learners. 
“It just makes my day to get phone 
calls and visits to tell me what 
they’ve achieved. We’ve had lawyers, 
doctors and many teachers who 
started out in our classes.”

The school opened in 1969 to 
accommodate the overflow from 

Kathy 
Waddington visits 
Rippon Primary 
School on its 40th 
anniversary

other schools in the area — under 
apartheid in a suburb demarcated 
for “coloured” and “Indian” fami-
lies and with associated minimal 
resources. It has relied on the dedi-
cation of its teachers, parent body 
and philanthropists to create its suc-
cess story. It has 1 000 learners from 
grade one to grade seven across 
South Africa’s rainbow spectrum 
and from indigent to middle class.

Not much fazes Adams, but she 
says: “It saddens me when teach-
ers put young people off a career in 
education. It is hard work, but it’s 
also the most rewarding job in the 
world”. 

To aspirant teachers, she says: 
“You have to love children and treas-
ure and respect the gift that is in your 
hands. Your aim has to be to make a 
difference in each child’s life.” 

The rewards lie in “watching the 
little ones blossom, from their often 
frightened, but eager, first steps in 
grade one to the confident little peo-
ple who leave in grade seven”.

“But when you can no longer 
rejoice in each child’s progress, or 

discern between children who want 
attention and those who need atten-
tion, and when you can’t find time 
to listen to and learn from the chil-
dren, it’s time to find another job.”

She’s had to hone other skills such 
as fundraising and “the art of priori-
tising goals and visions”.

“It’s taken me a long time, but I’ve 
learned that ‘tomorrow is another 
day’. There was so much to be done, 
it could have been overwhelming.” 

Through careful planning you 
can achieve your aims. “You set the 
priority, throw yourself into raising 
funds, fulfil the dream — then move 
on to the next project.” Just like the 
school’s covered pavilion area, for 
which a “very supportive” student 
governing body raised R250 000. 
Completed in 2004, it serves in place 
of a school hall.

“This anniversary year it’s all fall-
ing into place, with many plans 
coming to fruition,” says Adams.

Top of the list was a senior pri-
mary library. On the day theTeacher 
visited, representatives of IQRAA 
Trust and Albaraka Bank — the phil-

anthropic programmes of which 
support educational institutions 
involved in humanitarian activities 
— were also visiting. They agreed 
to fund the resource centre, which 
replaces an ancient, obsolete book 
collection.

A visit from a Christ Kingdom 
Ministries’ pastor earlier this year 
left such an impression on him that 
“the next thing we knew, work-
ers from a construction company 
owned by one of the church mem-
bers pitched up and set to work. 
Now our senior primary children 
have a reading room to go with their 
new library and two multi-purpose 
rooms have been transformed into a 
small hall.”

Then came more good news. “We 
were told our entry into a competi-
tion had won us a computer cen-
tre, sponsored by the Daily News 
and McCarthy. We’re waiting for 
the delivery of 44 computers,” says 
Adams. “It’s been a truly wonderful 
40th anniversary for both the school 
and me. 

“And now for the next project …”

“I’ve never 
had a day 
that I didn’t 
want to come 
to school” 

Jenny Adams, who 
has been teaching 
at Rippon Primary 
School in Sydenham, 
Durban, for 40 years, 
has climbed the 
ladder and is now 
the principal of the 
school. Photo: Rogan 
Ward

all eight learning areas

Complete curriculum coverage

assessment

language support

relevant activities South African examples

Teacher’s Guides

Beskikbaar in Afrikaans as vir Graad 8 en 9.



The subjects you’ll need

6 

 September 2009 theTeacher

I
f you plan to study further 
after school, the subjects you 
choose in grade nine will 
determine what you can study, 
where you can study and even 

Entry into social service careers, such 
as hospitality, health and beauty, 
travel and tourism and food services, 
requires no compulsory subjects at 
school. But you may take subjects in 
line with your interests, such as hos-
pitality, consumer studies, visual art, 
design and tourism, if these are avail-
able at your school.  

For entry into the health sciences 
ensure that you have mathematics 
(not mathematical literacy) and sci-
ence. Preferably you should also have 
biology as a subject because this is an 
indication of your interest in human 
anatomy. Careers in the health sci-
ences include being a doctor, dentist, 
physiotherapist, surgeon, pharma-
cist, podiatrist, dietician, veterinar-
ian, optometrist, dietician and so on. 
Selection standards for health science 
professions are high and you will need 
good marks. Occupations in the health 
services, such as nursing, dental tech-
nology, clinical technology, optical 
technician, veterinary nursing, reflex-
ologist, speech therapy and so on, have 
their own requirements for entry. 

Careers in the sciences include being 
a chemist, biochemist, entomologist, 
food scientist, geneticist, geologist, 
physicist, zoologist, microbiologist 
and so on. Mathematics (not mathe-
matical literacy) and science are com-
pulsory subjects. This field requires 
an interest in science as well as an 
analytical mind. Biology may also be 
recommended for the biological sci-
ences and geography for the geologi-
cal sciences.

For entry into the engineering 
field mathematics (not mathemati-
cal literacy) is compulsory. For entry 
into the trades a pass in grade nine 
is required. Careers such as an elec-
trician, plumber, electronics techni-
cian, tool millwright, carpenter and 
so on are in high demand. There are 
no other requirements for entry into a 
FET college. But you will need to have 
an aptitude for maths and an interest 
in careers that are practical in nature. 
Most colleges conduct entrance tests. 
It is worthwhile to note that there are 
good financial aid and bursary pack-
ages for those who choose to study at 
FET colleges after grade nine.  

Careers in the artistic field require 
an interest in and passion for the arts. 
These include careers such as art-
ist, graphic designer, interior design, 
photographer, desk-top publisher, 
ceramist, clothing designer, car-
toonist, film production and so on. 
Entrance often requires that you have 
a portfolio of your work. This includes 
drawings, photographs and design 
work that you may have done over the 
years. Visual art or design at school 
are recommended. Related subjects 
such as consumer science may be use-
ful. For careers in the dramatic arts, it 
may be useful to take subjects such as 
dramatic art or dance at school. 

For more information 
on your career interests 
go to www.gostudy.co.za 

The education department provides advice on career choices

News

what job you will ultimately do in later 
life. Choosing subjects in grade nine 
is something that must be done after 
careful thought. 

Last year was the first year that 

grade 12 learners wrote the national 
senior certificate (NSC) exam, which 
replaced the matriculation examina-
tions and is based on the new curricu-
lum. Tertiary institutions now accept 

learners based on new requirements 
for entry. 

So what are the implications for 
subject choice? How do you go 
about making choices in this new 
environment? 

To qualify for the school leaving 
certificate learners need seven sub-
jects, of which four are compulsory 
and three are of their own choice. Of 
the four compulsory subjects, two must 
be languages (one home language sub-
ject and one additional language level 
subject, as well as mathematics or 
mathematical literacy and life orien-
tation). The choice of the remaining 
three is up to the learner. There is a 
choice of 27 subjects, 20 of which have 
been classified as designated subjects 
suitable for tertiary study.  

The government requirement for 
a pass in the NSC with university 
entrance is a rating of at least four 
(50% to 59%) in at least four desig-
nated subjects. But each tertiary insti-
tution can set its own entry require-
ments for minimum entry. 

Each university and higher edu-
cation institution has its own entry 
requirements based on points. The 
only difference from last year is that 
the point entry requirements have 
been adjusted to match the new scale 
of achievement. 

What makes things a little easier 
in the new curriculum is that there is 
no longer the choice between higher 
and standard grade. Higher educa-
tion institutions will now select stu-
dents based on level of achievement. 
Many institutions, including colleges, 
are opting to go with an additional 
requirement of an admission or place-
ment test for all qualifications. 

But subject choice in grade nine 
has not changed that much. Some of 
the subject names are different, for 
instance, computer applications tech-
nology replaces computyping; infor-
mation technology replaces computer 
studies; life sciences replaces biology; 
and consumer studies replaces home 
economics. Mathematics is now com-
pulsory — either mathematics or 
mathematical literacy. 

A question that is often asked relates 
to the importance of subjects. Are 
some subjects more important than 
others? The answer is that all sub-
jects are equally important. But some 
institutions require specific subject 
combinations for specific courses and 
there are minimum compulsory entry 
requirements for certain subjects.

To get some answers to these ques-
tions, let’s look at some of the career 
fields and their related careers: 

If you want to go into a business 
or commercial field, such as market-
ing, business management or human 
resources, the entry requirements 
depend on the level of study. For a cer-
tificate or diploma study there are no 
requirements for entry. But for a BCom 
at university, mathematics is a prereq-
uisite at most universities. It may be 
recommended that if you also take one 
or two commercial subjects, such as 
accountancy, business science or eco-
nomics. These are not compulsory for 
any business field of study after school. 

For entry into social type careers, 
such as psychology, law, education, 
social work, journalism, communica-
tions and so on, there are no prereq-
uisite subjects for entry. For entry into 
a BA degree at a university you will 
need a good university pass. Math-
ematics and science are not required. 

So what are the implications for 
subject choice? How do you go 
about making choices in this new 

To qualify for the school leaving 
certificate learners need seven sub-
jects, of which four are compulsory 

Do the 
sums: 
mathe-
matical 
literacy is a 
prerequisite 
for a number 
of careers
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We are an LSEN school — 
learners with special edu-
cational needs. The year 

started smoothly. The usual manage-
ment strategies were established and 
other classroom procedures were put 
in place — rules were democratically 
decided on, contracts were signed, 
learning was evolving smoothly.

But there was a little bit of may-
hem. David, a new enrolment at our 
school in grade two, was battling to 
adjust to all the changes in his life.  
As head of department, I was often 
called on to intervene. David was 
angry, frustrated, hurtful and dis-
played unkind behaviour in a rather 
powerful way. He had previously 
gained the “status” of playground 
bully in grade one at his previous 
school. In class he was uncooperative 
and defiant. He would usually end up 
being sent out of class. So he came to 
our school with quite a history.

David was a sturdy and handsome 
little fellow. He was always neatly 
dressed, clean and well cared for by 
a soft-spoken, yet firm, dad. During 
one of his rages he kicked and bit 
his teacher rather badly. I decided to 
remove him from that class and placed 
him in mine from the new term.

The children in my class knew his 
frightening displays of defiance from 
the playground. He knew me, but only 
as an authority figure. We all knew we 
faced a challenge and many changes. 
I knew I had to dig deep, apply proce-
dures, resources and classroom man-
agement to ensure learning and teach-
ing took place for all. But most of all, I 
knew that a relationship of trust and 
honesty had to develop between us.

After soul-searching and some dis-
cussion, we resolved to make it work. 
We were all prepared to accept him 
and help him to help himself. The 
first need was to address the defiant, 
aggressive and hurtful behaviour 
he frequently exhibited. He always 
wanted to be a leader in line-up or 
games or team activities. He was 
prone to temper tantrums each time 
he didn’t get what he wanted.

We addressed this by introducing 
him to our classroom procedures. I 
also tried a “swot” (strengths, weak-
nesses, opportunites and threats) 

Firmness, order, 
limits and kindness

Margaret Redman

analysis to search for opportunities 
for his growth. I felt that if I looked 
at what strengths he had, what weak-
nesses were evident, what threats 
there were to him, his peers, his wider 
environment and what opportunities 
emerged from this analysis, we would 
have a starting point.

He was academically strong. He 
could conceptualise, read fluently 
at his grade level, write effortlessly 
and was exceptionally well organ-
ised. But his major weakness was 
that he battled to wait his turn. He 
was argumentative, his obsession 
to be first caused conflict and he 
became aggressive when confronted 
with change. He was overstimulated 
by too much sensory input, which 
caused inappropriate behaviour.

His great threat was his own physi-
cal strength. He would become 
involved in playground conflicts, see-
ing himself as hero and strong rescuer 
when he intervened in disputes. The 
trouble was that he would use bully-
ing tactics to win the battle.

Opportunities? Well, I had to apply 
“folk” law — firmness, order, limits 
and kindness — which was presented 
by Loretta Giocelli during a semi-
nar on teaching disengaged boys. 
My challenge was to implement this 
in an attitude of gentleness. David 
battled at first. This was all new to 
him. Fortunately, procedures were 
in place and proved to be benefi-
cial, as he could not argue when we 
reminded him that that was the 
way things were done. Every day we 
started with a plan of work, written 
out in bullet form for the whole class 
to follow. It was specific about which 
activity would follow which.

Quickly, David started working. The 
quality of his work warranted praise 
and approval. Defiance was chan-
nelled into working energy. Limits 
were set and David was allowed one 
friend at playtime. At last we had 
peace and cooperation. He began to 
feel safe. Gradually, he became eager 
to join in cooperative learning and 
was integrated into the caring group. 
He emerged a happy member of the 
class who produces wonderful work 
and has learned and grown. 

Margaret Redman teaches foundation 
phase at the School of Achievement in 
Gauteng. She was a runner-up in the 
category of excellence in inclusive edu-
cation and special needs teaching in 
the 2008 National Teaching Awards

I
t is unheard of for a 60-year-
old to smash a world record set 
by someone of 27. But South 
African pilot Charles “Chalkie” 
Stobbart broke British air 

racer Alex Henshaw’s record, which 
stood for a solid 70 years. 

In 1939 Henshaw flew a return 
trip from Cape Town to London in 
four days, 10 hours and 16 minutes 
with his single-engine aircraft.

Stobbart, also flying a single-engine 
and home-built plane, made the trip 
in three days, 15 hours and 17 min-
utes. But Chalkie had to weather the 
storms, facing fierce winds and freez-
ing rain over the Sahara.

At one point he had to rely on the 
light of the full moon to guide him 
through the storms. He made three pit 
stops to refuel in Africa on both legs of 
his mission.

He slept for 12 hours in London 
before heading back. Henshaw died 
two years ago and did not witness the 
breaking of his record.

How old are you? 
I am 60, born on August 9 1948 in 
 Pretoria.
 
How do you earn your living?
Airline pilot, SAA A340 fleet.
 
Where did you grow up?
I spent most of my formative years in 
Swaziland and attended school at the 
Evelyn Baring High School, Goedge-

gun (now Nhlangano), from grade 
one to standard nine. Then I went to 
Damelin College to complete my mat-
ric so that I could enter the job market.
 
Which schools (primary and sec-
ondary) and university did you 
attend?
In 1954 I started grade one at Evelyn 
Baring and I did my secondary school-
ing at the same institution from 1961 
to 1964. I went to Damelin College in 
Johannesburg from 1965 to 1966. Two 
years later I went to the Germiston 
and Johannesburg technikons.

Did you have a favourite 
teacher/s? 
At school, no. But I had one at terti-
ary — Grand Central Airport — where 
I started my training as a pilot. I met 
Captain Jeff Birch, who was to become 
my mentor and friend. 

He prepared me for my initial 
commercial pilot and instrument 
rating test, then instructor test and 
later my senior commercial test. 
Jeff converted me on to many differ-
ent aircraft types that I was later to 
instruct others on.
 
Why were you so fond of him?
Jeff was highly competent and a good 
teacher, leading by example. He was a 
member of a top aerobatic team and 
had earned the call sign “Iceman”, 
as he was so cool, calm and collected 
in situations that would have others 
sweating.
 
How did he influence you?
I guess in many ways — finding my 
weaknesses and insecurities in fly-

ing and coaching them out of me by 
building my own confidence. Leading 
by example, Jeff moulded me into the 
pilot I am today.
 
Do you still have contact with 
him? How?
Unfortnately, no. Jeff was struck down 
by a little-known disease, amyloidosis, 
which took his life at the age of 60.

What were your favourite sub-
jects and why?
I enjoyed mathematics — I found the 
challenge of solving diverse problems 
interesting.
 
From your point of view, what 
are the qualities of a good 
teacher?
A good teacher should be: 
•  Willing and eager to impart knowl-
edge;
• Knowledgeable and never have to 
raise his or her voice in anger; and
• Have enormous amounts of 
patience to impart knowledge even to 
the slowest learner.

What are the things a teacher 
should never do or say?
Never say “I don’t know”. Rather say: 
“I will research the matter and have 
the answer for you tomorrow”. Never 
lose your temper, or resort to name-
calling or belittling a learner.
 
What message do you have for 
teachers in South Africa?
Study. Improve your status as a 
teacher and your knowledge base. Be 
the best you can — future generations 
are relying on you.

Charles Stobbart

High-flying 
60-year-old

In the pound seat: Chalkie Stobbart gets ready for take-off

Bullies often just need a different approach to get them to cooperate
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Thabo Mohlala

M
afu Rakometsi is the 
newly appointed chief 
executive of Umalusi, 
the standards watch-
dog for general and 

further education, including the 
grade 12 examination. 

Tell us who you are and where 
you were before joining Umalusi.
I started my primary schooling at 
Bohlokong Junior in Bethlehem, 
Hlolohelo Primary in Thabong in 
Welkom and President Brand Mine 
School in Welkom. I went to Mant-
hatisi High School in Tseseng Vil-
lage in QwaQwa.

I studied at Lere-la-Tshepe (later 
renamed Tshiya) College of Educa-
tion where I completed a junior sec-
ondary teacher’s certificate.

I  taught at various second-
ary schools in Odendaalsrus and 
QwaQwa. I went back to Tshiya 
College as a lecturer and head of 
department. I taught part-time 
in the history department at the 
QwaQwa branch of the University of 
the North.

In 1993 I became the coordinator 
for subject advisers at the Welkom 
District Office of the Orange Free 
State region of the department of 
education and training.

Three years later I joined the 
North West province department 
of education as chief education spe-
cialist in charge of examinations.

In 1999 I rejoined the Free State 
department of education as the 
director for the education institute.

In 2001 I became chief director 
for education development and pro-
fessional services in the Free State 
department of education. 

Four years later I was promoted to 
deputy director-general for curricu-
lum management and services and 
was acting superintendent-general 
for the Free State education depart-
ment. I was finally appointed to the 
position full-time in 2005. 

Why did you call on the edu-
cation minister to move the 
announcement of the 2009 
matric results to January 2010?
Umalusi needs a specific number of 
days to carry out its quality assur-
ance process to ensure that stand-
ards are set and maintained in the 
national education system.

The department of education  
decided that the national senior 
certificate examination should be 
written later to increase teaching 
time. This would leave Umalusi with 
very little time for it to complete its 
quality assurance processes. Releas-
ing the results in January would 
allow Umalusi more time for qual-
ity assurance. Umalusi cannot allow 
these processes to be compromised 
as this would compromise the integ-
rity of its certificate. It is necessary 

that the minister considers giving us 
more time for this exercise.

Briefly explain what Umalusi is 
and its responsibilities.
Umalusi is an independent statutory 
body that ensures the standards of 
general and further education and 
training are appropriately set and 
maintained. 

It’s job is to quality assure the exit 
qualifications: the national senior 
certificate (NSC), the national cer-
tificate: vocational (NCV) and the 
general education and training cer-
tificate (GETC) for adults.

It monitors the suitability of these 
qualifications through qualification 
and curriculum evaluations, mod-
erates all written question papers, 
monitors the writing of examina-
tions and the marking processes, 

standardises the results and certi-
fies the qualifications.

What is your organisation’s 
relationship with the depart-
ment of education? 
Umalusi reports to the minister of 
education but it works independ-
ently of the education department. 
Umalusi certifies the qualifica-
tions developed by the department, 
which is  responsible  for  the  
curriculum.

It quality assures the extent to 
which the standards set by the  
curriculum have been met. It 
also gives regular feedback to the  
education department on its find-
ings on standards and areas for 
improvement. 

How does Umalusi relate to 
teachers?
By quality assuring teachers’ deliv-
ery of the curriculum. Teachers ben-
efit from this exercise because they 
can assess the extent to which they 
have met the standards set in the 
curriculum.

They have the comfort of knowing 
that the standard of learners that 
pass through their hands has been 
quality assured independently and 
monitored by us.

 
Can we expect any changes in 
Umalusi under your leader-
ship? 
I take over at a time when the 
national qualifications framework 
landscape is changing. 

The organisation has to be trans-
formed into a quality council. It now 
moves from maintaining standards 
to setting standards. In doing this it 
must maintain the standard of exist-
ing qualifications and develop new 
qualifications.

I am responsible for ensuring that 

this changeover is smooth and that 
Umalusi is strategically positioned 
to proceed with its new mandate. 

Do you have any specific plans 
that you would like to intro-
duce within the organisation? 
Yes, to strengthen the research func-
tion, which forms part of our man-
date. The results of our research 
should be shared widely with edu-
cation stakeholders in all provinces 
and we hope to develop stronger 
partnerships with universities. 

We will continue to benchmark 
our qualifications with similar qual-
ifications in developed and develop-
ing countries to ensure South Afri-
can schools are competitive in the 
global job market. I want to ensure 
that we weed out mediocrity in the 
education system by strengthening 
our research division.

What is Umalusi’s role in exam-
inations?
The department of education and a 
number of private assessment bod-
ies set the question papers and mod-
erate the papers internally. Umalusi 
fulfils the role of externally mod-
erating these question papers. We 
check whether the question papers 
are pitched at the right levels — as 
prescribed by the curriculum.

Umalusi either approves or dis-
approves amendments to the ques-
tion papers and gives the necessary 
feedback to the assessment body or 
the education department. So the 
question papers that are written 
by South African learners bear our 
stamp of approval. Umalusi moni-
tors the writing of examinations and 
monitors marking throughout the 
country against set standards, poli-
cies and guidelines.

Beyond this, Umalusi standardises 
the results and approves the release 
of results by the different assess-
ment bodies. 

It finally issues certificates to all 
the candidates who pass the exami-
nations set by approved assess-
ment bodies. Umalusi accredits 
private assessment bodies to assess 
its qualifications and evaluates the 
assessment systems of these bodies 
periodically. It also evaluates and 
reports on the public assessment 
system from time to time.

Umalusi’s chief 
executive, Mafu 
Rakometsi, talks 
about his job
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I want to ensure 
that we weed out 
mediocrity in the 
education system by 
strengthening our 
research division

Maintaining standards: Mafu Rakometsi
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Brand new Grade 12
Exam Study Guide Series
In line with all the requirements 
of the NCS for FET
Our Study Guides can be used with any Grade 12 textbook.

Available in 11 official languages fulfilling our commitment to the 
development and support of all our languages.

Our Languages Exam Study Guides:

 Have a friendly approach.

 Focuses on essential examination information.

 Offers language knowledge and skills.

 Has summaries of curriculum content followed by application exercises.

 As a bonus the 2008 Matric Papers are analysed and discussed.
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Language and 
First Additional 
Language
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Early childhood development

I
mplement good ideas in your 
grade R and win a R10 000 
prize!

the Teacher  published a 
number of articles on early 

childhood development (ECD) in 2008. 
We hope the articles encouraged and 
helped teachers to understand the 
importance of early childhood pro-
grammes.

But, though all of us have read 
good articles or participated in excel-
lent workshops, we don’t always 
have the time or space to imple-
ment the ideas. This competition 
hopes to change that by providing 
an incentive to implement some of 
those ideas.

The main themes covered in the arti-
cles included the following:
• Government policy to ensure that by 
2010 all learners who enter grade one 
will have participated in an accredited 
reception year programme.
• The United Nations’ Convention on 
the Rights of the Child says: “… the 
child should be fully prepared to live 
an individual life in society brought up 
in the spirit of … peace, dignity, toler-
ance, freedom, equality and solidarity 
… and should be afforded the necessary 
protection and assistance so that it can 
fully assume its responsibilities within 
the community …” 
• A grade R teacher is one of the few 
people in the life of an HIV-positive 
child who can help to turn a difficult 
start into a bright future.
• Early childhood is a vulnerable and 
critical period for growth and devel-
opment. Research shows that the way 
adults provide for and treat young chil-
dren determines their physical, spir-
itual and emotional development.
• A grade R programme should be 
based on the following elements: 

■ Children learn best through play; 
■ All the needs of the child should be 

addressed; 
■ Children are a part of families and 

communities; and 
■ Children have rights and responsi-

bilities. 
• The key to a good grade R class is the 
quality of the teacher and the quality of 
the active learning programme. 
• Schools need to recognise and sup-
port community-based ECD sites, as 

Win R10 000
Put good ideas to use in an innovative 
programme for your grade R

Entry details
Your entry must be posted to:
the Teacher grade R Competition
PO Box 843
Hyper-by-the-Sea
Durban
4053 
Helpline for Q&As about the 
competition:
Telephone: 031 563 1241
Fax: 031 563 1244
e-mail:nelen@ipeb.co.za 
Closing date for entries is: 
Monday, November 30 2009. No 
entries will be returned.

The winner will be announced in 
the February 2010 edition of the 
Teacher. 
An article will be devoted to the 
winning class in 2010.

well as home or family-based pro-
grammes. 
• Research shows that adequate nutri-
tion for babies and children is crucial 
to the equalisation of opportunity, 
allowing children to benefit appropri-
ately from educational systems. 

Think about the above themes, 
read the articles again, talk to peo-
ple, read other material and see 
what ideas you can use in your grade 
R class. Work out how you would 
invest (yes, invest — not just spend!) 
R10 000 in your classroom to imple-
ment those ideas to benefit the chil-
dren. 

This competition is open to all grade 
R classes that are registered with the 
department of education. This includes 
community sites with a grade R group 
where the educator is subsidised by the 
department. 

To enter you need to send a written 
report that includes the following:
• Your school’s name, your name, the 
school’s physical address and how we 
can contact you; 
• A description of the situation in your 
classroom: tell us how many children 
there are, where they come from, what 
their parents do and anything else you 
think is important; 
• A wish list of all the things that you 
would do to improve the situation of 
the children in your classroom; 
• A selection from the wish list of the 
things you would do if you won R10 
000. Tell us what you would do, how 
you would do it, how much it would 
cost and, most importantly, how it 
would benefit your children. 

The report must not be longer than 
eight pages.

The winner will be selected by a com-
mittee of experts in the early childhood 
field. They will use the following crite-
ria to select the winner:
• Did the report include everything we 
asked for? 
• How urgent are the needs of the chil-
dren in your class? 
• Have you used ideas related to the 
main themes of the articles and, if so, 
how? 
• How creative have you been in how 
you would invest the prize money? 
• How convincing was your description 
of how the children would benefit? 

The  pr ize  committee  wi l l  be 
selected by a team of adjudica-
tors and the decision of the com-
mittee is final. No correspondence 
will be entered into about the prize or 
the winner.

If you are one of the finalists a rep-
resentative of the Teacher will make 
arrangements to visit your school. You 
will be asked to do a presentation on 
your ideas. If you are the winner, the 
representative will discuss with you 
how the money will be paid to you.
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Need some help to nail that exam? 

T
here are fewer than 70 
days left before grade 
12 learners write their 
final examinations. But 
there’s no need to panic 

department of education — 125 000 
copies were given to Dinaledi schools 
at the end of May. The content of 
the books were uploaded on to the 
Thutong and department of education 
websites. Provincial education depart-
ments received copies of the book on 
CD.

Matric Matters, a supplement which 
appears weekly in the Independent 
Newspapers, was linked to the Maths 
911 books. Additional support was 
provided on DStv on the Mindset pro-
grammes. 

Matric Matters also produced two 
48-page supplements of maths and 
science exemplar papers in the second 
and third terms. 

SABC Education
From June 1 the department of educa-
tion, with the SABC, launched a revi-
sion programme for grade 11 and 12 
learners in mathematics, mathemat-
ics literacy, physical science, English 
(first additional language), account-
ing, life orientation and life sciences. 
Programmes are on SABC 1, Monday 
to Friday, from 2pm to 3pm.

Additional lesson support is pro-
vided on the Thutong and department 
of education websites. 

Thutong website
Subject advisers at the department of 
education continue to maintain learn-
ing spaces for various subjects on the 
Thutong website. 

Check the Thutong website for a 
special section created to support 
grade 12 learners. It includes messages 
from the minister, advocacy, current 
news, a countdown to the examina-
tions, exemplar examination papers 
and tips on how to prepare for the 
examinations, as well as the examina-
tion timetable. 

The department, in collaboration 
with the provincial education depart-
ments, provides training for teachers 
on content for grades 10 to 12. It also 
monitors schools and provinces to 
ensure appropriate and targeted sup-
port is provided.  

If you have any queries please contact 
your district office or Zarene Goven-
der on govender.z@doe.gov.za

Penny Vinjevold sheds light on study materials available to assist matric learners
— help is at hand.

Last year grade 12 learners wrote 
the first national senior certificate 
(NSC) examinations based on the new 
national curriculum statement (NCS). 

The education department undertook 
several support initiatives to help the 
590 000 grade 12 learners to prepare 
for the NSC.

This year there will be increased 

support for grade 12 learners and their 
teachers. With so few days left, learn-
ers and teachers are encouraged to 
make use of this support. 

The following print and electronic 
learning material is available to sup-
port grade 12 learners in 2009.

Study Mate and Studiepêl
The department of education devel-
oped two editions of Study Mate. 
The first 16-page tabloid edition was 
published in March 2009. It was dis-
tributed to district offices at the begin-
ning of the second term. It comprises 
the “Know the Expert” series. It helps 
grade 12 learners to start planning 
for the 2009 NSC examinations and 
includes the examination timetable 
and tips for successful planning.

Independent Newspapers 
— Study Mate — Past Papers
The education department and Inde-
pendent Newspapers produced an edi-
tion of Study Mate, consisting of the 
examinations from November 2008 
and supplementary NSC examination 
papers with memoranda. The edition 
was available in June 2009 directly 
from Independent Newspapers.

DVDs were developed to provide 
tuition in all high-enrolment subjects. 
In the DVD teachers and department 
of education curriculum special-
ists help learners with examination 
papers, explain common mistakes 
and give useful tips. These are avail-
able as a package with Study Mate 
(past papers).

Sunday Times – Exemplar 
Question Papers
Avusa Media will publish a 48-page 
tabloid comprising exemplar exami-
nation papers for grade 12 learners on 
September 20. The published exami-
nation papers will be selected by the 
education department’s subject spe-
cialists.

Maths 911 (Liberty Life)/ 
Matric Matters and DStv 
(Mindset)
Liberty Life and Independent News-
papers developed Maths 911 for grades 
11 and 12. The content is new and was 
approved by subject advisers at the 

TV tutorial schedule 
Monday: Maths or maths literacy on 
SABC1 from 5am to 6am and 2pm to 
3pm and on SABC2 12am to 1am. 
Tuesday: Physical science on SABC1 
from 5am to 6am and 2pm to 3pm 
and on SABC2 12am to 1am.
Wednesday: Business studies, 
economics and accounting on SABC1 
from 5am to 6am and 2pm to 3pm 
and on SABC2 12am to 1am.  

Thursday: English and Afrikaans on 
SABC1 from 5am to 6am and 2pm to 
3pm and on SABC2 12am to 1am.  
Friday: Agricultural science and life 
sciences on SABC1 from 5am to 6am 
and 2pm to 3pm and on SABC2 12am 
to 1am.  
Saturday and Sunday: Tourism,  
geography and history on SABC1 
from 5am to 6am.  

Ma’am with a plan: Penny Vinjevold, deputy director general of 
further education and training

Minister Pandor announces 
10 new research chairs

The Minister of Science and Technology, Mrs Naledi Pandor announced 
10 new research chairs at the beginning of August 2009 as part of an 
initiative to enhance the country’s scientifi c research base.

The South African Research Chairs Initiative (SARChI), established 
in 2006, is a brain-gain intervention to increase the number of full-time 
researchers in the higher education sector.  This is one of several 
programmes to improve the country’s capacity to produce high quality 
postgraduate students.

The 10 new research chairs bring to 82 the number of research 
chairs the Department of Science and Technology has awarded since 
2006.

The initiative aims to reverse the systemic decline in research outputs 
and knowledge generation at publicly-funded higher education 
institutions, science councils and research institutions, increasing the 
country’s competitiveness in the global knowledge economy.

Two of the new research chairs are supported by the FirstRand 
Foundation and Rand Merchant Bank. These will focus on research 
and development in mathematics education, and will help to improve 
the teaching of mathematics at 20 selected schools.

Seven of the new chairs are in the human and social sciences, 
indicating the importance of these disciplines in innovation.

For more information visit the DST website at www.dst.gov.za
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Our nation’s education is our commitment
www.nasou-viaafrika.com

FARM097

Brand new Grade 12
Exam Study Guide Series
Content you can always count on!
Our content subject Exam Study Guides:

 Promotes self-directed learning.

 Its format mimics the final examination paper set for Grade 12 
by the Department of Education.

 Offer a step-by-step way 
of dealing with the exam questions and preparing for exams.

 Offer frequently asked questions and the way of tackling them.

 Is presented in a learner friendly manner. Is presented in a learner friendly manner. Is presented in a learner friendly manner. Is presented in a learner friendly manner.

Grade 12 Tourism
ISBN 9781415410806

Grade 12 Hospitality Studies
ISBN 9781415410820

Grade 12 Senior Geography
ISBN 9781415404898

Grade 12 Economics
ISBN 9781415404874

Grade 12 Consumer Studies
ISBN 9781415410813

Grade 12 Life Sciences
ISBN 9781415404911

Grade 12 Physical Sciences
ISBN 9781415404928

Grade 12 History
ISBN 9781415414088

Grade 12 Business Studies
ISBN 9781415404850

Grade 12 Accounting: 
A Logical Approach
ISBN 9781415404836
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Ryan Hoffmann

A
ndré Croucamp is an educa-
tional media developer who 
creates comics, documen-
taries, lecture series, web-
sites and museum installa-

tions to make science more accessible. 
When he is not “popularising science” 
he enjoys great food, movies, photogra-
phy, travelling, as well as collecting art, 
ancient artefacts and fossils. 

He also likes to devote a large portion 
of his time to thinking about the relation-
ship between science and spirituality.

What sparked your interest in science? 
I was a priest for a while, but I experi-
enced formal religion as being much 
better at practising judgment than prac-
tising compassion. I began to feel that if 
you are going to judge someone and risk 
hurting them, or even destroying their 
lives, you better be sure that your judg-
ment is based on something more than 
inherited tradition, superstition or some 
irrational prejudice that cannot be sup-
ported by any real evidence. 

After all my searching and comparing 
various traditions I concluded that any 
system that relies on beliefs in supernat-
ural powers to explain the world may be 
experienced as intensely meaningful, but 
ultimately cannot be tested, is unreliable 
and often dangerous. I found that believ-
ing that everything we experience is the 
result of natural causes made it possi-
ble for me to ask more useful questions, 
understand human suffering, build a 
growing and testable system of knowl-
edge and make informed choices.

Was there a particular event or per-
son that persuaded you to pursue a 
career in your specific field? 
Pierre Teilhard de Chardin was a the-
ologian and a palaeontologist. I was 
introduced to his writing when I was 
studying theology. When he tried to 
integrate the theory of evolution into 
Christian spirituality he realised that 
if human beings were related to other 
species in the great family tree of life, 
then there was no reason to believe in 
the separate creation of Adam and Eve. 
Believing this threatened St Augus-
tine’s idea of original sin and “the fall of 
man”. As a result he was silenced by the 
Catholic Church, banned from teach-
ing and from publishing. All his books 
were published after his death. 

What is your field of specialisation? 

Meet the 
scientist

I create media to make science more 
accessible to everyone. My media include 
comics, documentaries, lecture series, 
websites, museum installations, and so 
on. You could call what I do “popularis-
ing science”. Many people regard Charles 
Darwin as the first popular scientist 
writer. He wrote in a style that anyone 
could understand. You did not need any 
specialist knowledge to read his Origin 
of Species. This year is the 150th anniver-
sary of the first popular science book.

 
What advice would you give young 
people interested in your field? 
You do not have to have a degree in sci-
ence to get involved in popularising sci-
ence, but you do have to have accurate 
knowledge about science, so a degree in 
science is a great advantage.

To get involved in popularising science 
you have to have a passion for wanting to 
know what is going on. The ability to ask 
useful questions is the most important 
thinking skill there is. The really cool thing 
about science is that you don’t have to 
answer all the questions you are asking as 
many of them have been answered already 
— not by tradition, superstition or divine 
revelation, but by scientific method. 

How can young people get involved in 
your area of specialisation? 
There is no guaranteed step-by-step proc-
ess for becoming a successful developer 
of popular science media. It requires 
some courageous and creative thinking 
and risk-taking. Ultimately you have 
to create something and test how other 
people value it.

André 
Croucamp
Age: 45, but I feel 18.
School attended: 
I matriculated from 
Boksburg High School 
in 1981 and then went 
to Rhodes University 
where I graduated with a degree in 
theology. Much later in life I studied 
further and eventually completed an 
MA in cognitive archaeology from 
Wits — looking at the evolution of the 
human brain.
I admire: Young people who are 
committed to studying even though 
they are in schools that are under-
resourced, living in communities where 
studying is hard, taught by poorly 
trained and unmotivated teachers.
To these young people I want to 
say: Whatever happens, don’t stop 
learning. Whether you get the marks 
to get into university or not, whether 
you can afford to go to university or 
not, whether you study science as 
a subject or not, you can still enjoy 
the adventure of science and the 
amazing opportunities it offers you.

What’s on
Events taking place at Sci-Bono:
September 3 to 6: Cars, trains, boats 
and planes expo
September 7 to 8: Bubblz the maths 
clown (primary school)
September 7 to 11: Engineering week
September 17: Apprentice doctor 
workshop
September 24: Speak to the scientist
September 26 to 30: Careers 
guidance festival (grades 11 and 12)

Brought to you by: 
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Vaccines save millions of lives but many children are still dying in 
the developing world, writes Ryan Hoffmann

Karen McVeigh

For years, they have boasted of the 
health benefits of their leafy diets, but 
now vegetarians have the proof that 
has so far eluded them: when it comes 
to cancer risks, they have the edge on 
carnivores.

Fresh evidence from the largest 
study to date to investigate dietary 
habits and cancer has concluded 
that vegetarians are 45% less likely 
to develop cancer of the blood than 
meat eaters and are 12% less likely to 
develop cancer overall.

Scientists said that while links 
between stomach cancer and eating 
meat had already been reported, they 
had uncovered a “striking difference” 
in the risk of blood cancers including 
leukaemia, multiple myeloma and 
non-Hodgkin lymphoma between the 
groups. The study looked at vegetar-
ians, fish eaters and people who ate 
meat.

Co-author Naomi Allen, from the 
Cancer Research UK epidemiology 
unit at Oxford University, United 
Kingdom, said: “Previous research 

has found that processed meat may 
increase the risk of stomach cancer, 
so our findings that vegetarians and 
fish eaters are at lower risk is plausi-
ble. But we do not know why cancer 
of the blood is lower in vegetarians.”

She said the differences in cancer 
risks were independent of other life-
style factors including smoking, alco-
hol intake and obesity.

However, Allen urged caution over 
the interpretation of the findings.

“It is a significant difference, but 
we should be a bit cautious since it is 
the first study showing that the risk of 
cancer of the blood is lower in vege-
tarians. We need to know what aspect 
of a fish and vegetarian diet is pro-
tecting against cancer. Is it the higher 
fibre intake, higher intake of fruit and 
vegetables, is it just meat per se?”

The study also reported that the 
total cancer incidence was signifi-
cantly lower among the fish eaters 
and the vegetarians compared with 
meat eaters.

The study, published in the British 
Journal of Cancer, is part of a long-
term international study, the Euro-

Vegetarians less likely to develop cancer
pean prospective investigation into 
cancer and nutrition.

The findings were based on a study 
of 61 000 people who scientists fol-
lowed over 12 years. During this time, 
3 350 participants were diagnosed 
with cancer. Of those, 68% (2 204) 
were meat eaters, 24% (800) were 
vegetarians and 9.5% (300) ate fish 
but no meat.

They found that 180 meat eaters 
developed blood cancers, while 49 
vegetarians developed the diseases 
and 28 fish eaters. They found the risk 
of being diagnosed with cancers of the 
stomach, bladder and blood was sig-
nificantly lower in vegetarians than in 
meat eaters but, in contrast to earlier 
work, they found the rate of bowel 
cancer was slightly higher among veg-

etarians than meat eaters.
A spokesperson for the British pig 

executive questioned the methodol-
ogy of the study: “We are unable to 
take a view on this because there is 
mixed evidence based on the com-
pounding factors to do with lifestyle 
that come into it.”

Richard Lowe, the chief executive of 
the English beef and lamb executive, 
said: “We think that the link between 
diet and cancer is complex and as sci-
entists themselves say, more research 
is needed to see how big a part diet 
plays.”

The Oxford research is the latest 
in a series of reports to discourage 
too much meat in the diet. Last year, 
Dr Rajendra Pachauri, chair of the 
United Nations Intergovernmental 
Panel on Climate Change — which 
last year earned a share of the Nobel 
peace prize — urged giving up meat at 
least once a week as a way of combat-
ing global warming. The UN’s Food 
and Agriculture Organisation has esti-
mated that meat production accounts 
for nearly a fifth of global greenhouse 
gas emissions.

Two years ago, the World Cancer 
Research Fund found a link between 
red and processed meat and bowel 
cancer and recommended that the 
average amount of meat eaten should 
be no more than 300g a week.

In 2005, the Epic study, funded by 
the Medical Research Council, Cancer 
Research UK and the International 
Agency for Research on Cancer, con-
cluded that eating two portions of 
red meat a day — the equivalent of a 
bacon sandwich and a fillet steak — 
increased the risk of bowel cancer by 
35%. It found that eating fibre, in the 
form of vegetables, fruit and whole-
grain cereals, lessened the risk of can-
cer and that fish, eaten at least every 
other day, was also protective.

Annette Pinner, chief executive 
of the Vegetarian Society, said: “It 
is widely recognised that a third of 
cancers are directly related to diet 
and what’s interesting in this study 
is the findings on blood cancers. We 
wouldn’t claim vegetarianism is a 
panacea for cancer but it is a step in 
the right direction.” — © Guardian 
News & Media 2009

Eating fibre, in the 
form of vegetables, 
fruit and wholegrain 
cereals, lessened the 
risk of cancer 

Life-saving jabs for free 
SA’s vaccination and immunisation schedule 
The schedule is adopted from World Health Organisation (WHO) guidelines and the
vaccines are available free of charge at local clinics and community health centres 

Polio

Disease

Tuberculosis

Diphtheria

Whooping cough
or pertussis

Tetanus

Hepatitis B

Meningitis or
severe pneumonia

Measles

Mumps

Rubella
(German measles)

BCG – bacillus Calmette-Guérin (tuberculosis) vaccine
OPV – oral polio vaccine
DTP – diphtheria, tetanus, pertussis (whooping cough) vaccine
DT – diphtheria, tetanus vaccine
HBV – hepatitis B vaccine
Hib – Haemophilus influenza group B (meningitis) vaccine
MMR – mumps, measles and rubella (German measles)

TOPV

Vaccine

BCG

DPT

DPT

DTP

HBV

Hib

Measles

MMR

MMR

Oral drops at birth and repeated at six, 10
and 14 weeks, 18 months and five years

Age of child

Birth

Six weeks and repeated at 10 and 14 weeks,
18 months and five years

Six weeks and repeated at 10 and 14 weeks,
and 18 months

Six weeks and repeated at 10 and 14 weeks,
18 months and five years

Six weeks and repeated at 10 and 14 weeks

Six weeks and repeated at 10 and 14 weeks

Nine months and repeated at 18 months and
in combination MMR at 15 months

15 months

15 months
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 – bacillus Calmette-Guérin (tuberculosis) vaccine

 – diphtheria, tetanus, pertussis (whooping cough) vaccine

 – Haemophilus influenza group B (meningitis) vaccine
 – mumps, measles and rubella (German measles) – mumps, measles and rubella (German measles)

Nine months and repeated at 18 months andNine months and repeated at 18 months andNine months and repeated at 18 months and
in combination MMR at 15 monthsin combination MMR at 15 monthsin combination MMR at 15 months

R0.0

Liquid mouth drops are used to administer the vaccine for measles. 
Mouth drops reduce the risk of needle stick injuries

O
ne of the things peo-
ple fear most when 
visiting a doctor is 
the sharp prick of a 
needle. But, it’s been 

proven, jabs save millions of lives 
every year.

It is important that all children 
receive the necessary vaccines and 
immunisations at the correct time to 
allow them to lead healthy lives.

Immunisation is considered one of 
the greatest medical achievements 
of the 20th century. 

There are constantly new devel-
opments in the field to improve 
the access, efficacy and availability 
of vaccines.

The Expanded Program on Immu-
nization (EPI) was initiated in 1974 
by the World Health Organisation 
(WHO) to make vaccines available 
to children throughout the world. 
A standardised vaccination sched-
ule was established: BCG (Bacillus 
Calmette-Guerin), DTP (diphtheria-
tetanus-pertussis), oral polio and 
measles. The programme has been 
a phenomenal success — increasing 
immunisation coverage from less 
than 5% of all children to about 80% 
in 30 years.

In South Africa vaccines to pre-
vent measles, diphtheria, pertus-
sis, tetanus, polio, tuberculosis and 
others such as Hib (Haemophilus 
influenza type B) and Hepatitis B 
are provided, usually free of charge, 
at clinics, hospitals or mobile health 
facilities all over the country. 

However, the schedule can be 

however, instances when acquired 
immunity from mother to child 
could interfere with the vaccine, 
usually with viruses such as mumps 
and measles,” says Hussey.

“These vaccines are most effec-
tive therefore when the maternal 
antibodies have decreased to such a 
level that they do not interfere with 
the vaccines. Typically this happens 
at nine to 12 months of age.”

Vaccines can be administered in a 
number of ways, usually by injection 
or liquid mouth drops.

With constant developments in 

they are not harmful and stimulate 
an immune response. In contrast 
killed vaccines contain inactivated 
organisms or parts of organisms 
that will stimulate the immune 
response.”

IMMUNISATION FACTS: 
● More than two million children 
die every year from diseases that are 
entirely preventable; 
● Twenty-six million infants have no 
access to basic immunisation each 
year; 
● In almost 50 nations 60% of the 
children are not immunised; 
● A child in the developing world is 
10 times more likely to die of a vac-
cine-preventable death than a child 
in an industrialised nation; 
● One child can be fully immunised 
for less than R200; and
● For approximately every R10 spent 
on immunisation, society saves up to 
R300 on medical costs. 

amended in time according to chang-
ing epidemiology of diseases and 
the development of new vaccines.

Professor Greg Hussey, director 
at the Institute of Infectious Dis-
eases and Molecular Medicine, says 
vaccines need to be given at an age 
when children will receive the opti-
mal immune response and before 
they are at the highest risk of con-
tracting a vaccine-preventable dis-
ease.

“In practice this means they 
should get the vaccine as soon as 
possible after birth. There are, 

modern medicine, there are moves 
towards more purified, safer and 
more effective vaccines, as well as 
increased use of sophisticated com-
binations to deliver more vaccines 
with fewer injections, known as 
combination vaccines.

A combination vaccine is one that 
combines two or more of the active 
ingredients that prevent different 
diseases or one that contains multi-
ple strains of infectious agents caus-
ing the same disease. 

The provision of combination vac-
cines has several benefits includ-
ing fewer injections for children, 
reduced risk of needle stick inju-
ries for health professionals and a 
greater likelihood of compliance as 
there are fewer clinic visits.

“There are also two main types of 
vaccines available,” says Hussey.

“Live vaccines are composed of 
specific organisms that cause dis-
ease, but have been altered to ensure 

Brought 
to you by
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Those who do good service to our country deserve good service in return. 

Dr Eugene Watson, Principal Officer, Government Employees 
Medical Scheme (GEMS)

More than 360 000 public service employees have 
already joined GEMS. We now cover more than 
ONE MILLION South Africans. Each day several 

hundred more join the GEMS family.

The facts are piling up!
GEMS is for all public servants 

– especially you!

•	 	GEMS now provides healthcare cover to more than 
2% of the South African population.

•  One in every four public service employees are GEMS 
members.

•	 In some provinces over 40% of public service 
employees belong to GEMS – almost 1 in 2 employees 
are GEMS members.

•  More than 55% of GEMS members are enjoying the 
employer	medical	subsidy	for	the	first	time!

Each day we handle almost 10 000 calls, several 
hundred emails and well over a thousand walk-in 
visitors. However, we are always ready to talk to 
you. Don’t lose out, don’t delay – make a call to 
GEMS today.

More reasons why GEMS is the Scheme for YOU!
•	 	It	offers	an	excellent	healthcare	subsidy,	which	was	

recently	increased	to	a	maximum	of	R2	390.	Find	
out	more	about	this	from	your	employer	today!

•	 	There	 are	 five	 benefit	 options	 on	 offer,	 ranging	
from comprehensive to more basic healthcare 
plans - you can choose the one that best suits your 
needs.

Want to join GEMS? 
Here’s how:

• Call us on 0860 00 4367.

•  We’ll come back to you if you send an SMS with your 
PERSAL/PERSOL	number	to	083 450 4367.

• Email us at join@gems.gov.za.

•	 Fax	to	0861 00 4367.

• SMS a “please call me” to 083 450 4367.

•  Alternatively, please visit our website at                                                 
www.gems.gov.za and download a GEMS membership 
form.

We’re	here	for	you	at	all	times!

Bringing health within your reach

Now there are more than 1 000 000 good
reasons why you can no longer wait to join GEMS

T
here are many professions 
within the public sector 
that are regarded as hon-
ourable. From the time 
we are small children we 

look up to and admire the courage of 
individuals working in the emergency 
services, police force and medical serv-
ices, who serve to help, protect and 
save lives. 

One of the most honoured profes-
sions is teaching. As the educators 
of our children, teachers nourish the 
minds of those who will lead us tomor-
row. Teachers proffer what no one else 
can: the gift of knowledge. They create 
the foundation from which the future 
skills of South Africa must grow. With-
out teachers we would have no coura-
geous helpers, protectors and saviours 
to look up to. 

As teachers are the ones look-
ing after our country’s future, Gems 
believes you deserve to be looked after 
too. Gems is proud to be the medical 
scheme specifically designed to meet 
the healthcare needs of government 
employees. Since its inception, Gems 
has signed on more than a thousand 
lives every day and recently passed the 
one million life mark, making it the 
largest restricted membership medical 
scheme and the second-largest medical 
scheme in South Africa.

•  Bringing you closer to the health-
care you need
Throughout the successful growth 
of its scheme, Gems has managed to 
maintain its vision to build an excel-
lent, efficient and effective medical 
scheme. Gems’s mission is to provide 
all public service employees with equi-
table access to affordable and compre-
hensive healthcare benefits.

Gems’s focus in 2009 is on provid-
ing members with “access to excel-
lent healthcare that is both affordable 
and administratively efficient”. Gems 
is confident that it will continue to 
deliver on its promises through its 
unrivalled innovation and ability to 
design and implement benefits and 
services that meet and exceed the 
needs of its members. 

In everything that Gems aims to 
achieve it keeps its values close to its 
heart. There is nothing Gems does 
without committing itself to excel-
lence, simplicity, clear communica-
tion, member orientation, consistent 
application, flexibility, innovation, 
responsiveness, value for money and 
prudence. It is these values that under-
pin Gems’s vision and mission and if 
it finds that any of its endeavours are 
lacking on this basis they will be dis-
carded, replaced or enhanced immedi-
ately.

 
• Gems is on the ball
Because teachers play the role of lead-
ers in education, you dedicate much 

GEMS holds out a hand to teachers

of your lives to answering questions. 
Teachers always seem to know how 
best to assess a situation according 
to the facts and details presented. 
Since Gems knows that those who can 
give answers are also those who have 
inquiring minds, it feels it is impor-
tant to provide you with some solid 
facts about Gems.

Gems is happy to report that while 
its members are on track with their 
medical health, Gems is enjoying 
excellent financial health. For its third 
year of operation, ended  December 31 
2008, Gems recorded a considerable 
surplus of R508-million, which repre-
sents a marked increase of more than 
250% since its net surplus in the pre-
vious year ended December 31 2007 of  
R132-million.

There is no doubt that Gems’s finan-
cial figures are impressive, but there 
are also some meaningful numbers 
regarding the individuals who have 
chosen Gems as their medical helping 
hand.  

Included in Gems’s million ben-
eficiaries receiving medical cover are 
more than 370 000 principal mem-
bers and more than one-third of all 
eligible public service employees are 
registered on Gems. A total of 55% 
of Gems members were previously 
unable to receive medical cover, while 
25% of members moved over to Gems 
from other medical schemes where 
they had previously received cover. It 
is clear that Gems is the right choice 
for any government employee. 

The marked growth of Gems illus-
trates the point that not only is 
it capable of keeping up with the 
demand for comprehensive health-
care, but that the value of its services 
is rapidly becoming apparent to more 
government employees. 

• Moving forward
Gems knows that leadership and 
guidance play important roles in the 
outcomes of any organisation, and it 
attributes much of its success to the 
superior corporate governance of 
its board. Gems also commends its 
small, yet hardworking management 
team that has been at the forefront 
of nurturing good relationships with 
the minister for public service and 
administration, the Council for Medi-
cal Schemes, service providers and 
other key stakeholders.

Gems promises to continue to 
deliver by putting the needs of its 
members first and continuing to 
innovate and improve its services so 
that it becomes even more affordable, 
accessible and equitable.

Gems is sure that, as teachers, you 
will agree that it has come to the 
point where you cannot afford not to 
be a Gems member. We ask you, the 
knowledge providers to our nation’s 
future thinkers, to give yourselves 
the gift of a brighter, healthier future. 
Gems is ready and waiting.

Contact us 
n Call us on 0860 00 4367 
n SMS your PERSAL/PERSOL 
number to 083 450 4367 
n SMS “please call me” to 083 450 
4367 and we will call you back 
n Send an email us at join@gems.
gov.za 
n Send a fax to 0861 00 4367

Gems will 
meet your 
healthcare 
needs. Gems 
– serving 
those who 
serve our  
nation



STAKEHOLDERS AND PARTICIPANTS

THE TEACHER DEVELOPMENT SUMMIT DECLARATION

Background

Highlights of the Declaration

For four days, from 29 June to 2 July 350 delegates, including many practising teachers, participated in South Africa's first
Teacher Development Summit. They were united in recognising that the quality of teacher education and development is a
national priority since the quality of teachers impacts directly on the quality of education.

Nine months of intense preparation by the stakeholder bodies went into the Summit to ensure that the issues of most
importance to teachers were addressed.*

After four days of vigorous debate the stakeholders endorsed a comprehensive declaration. The full document can be read on
the Summit website, www.tdsummit.co.za.

The Declaration acknowledged the government's
SACE's planned management system for Continuing Professional Teacher Development, the ELRC's collective agreements
on teacher development and the shared commitment to professionalism in teaching.

What is now needed is a new, strengthened, integrated national plan for teacher development that clarifies the roles of all
stakeholders, addresses priority needs, allocates necessary resources and is implemented within defined time frames. The
development of the plan will be overseen by the Summit steering committee. The committee will report progress to the Minister
of Basic Education in three months, and ensure that implementation begins in 2010.Among other things the plan will:

address the inherited inequalities in teachers' professional preparation, career prospects and school conditions;
ensure that all teachers wherever they are have access to appropriate teacher development, with particular
attention to the needs of rural teachers, ECD practitioners and Foundation Phase teachers;
address the needs of permanently employed but underqualified and unqualified teachers;
support programmes based on research on the urgent needs of the system;
address teacher supply, utilisation and demand, and the need for effective management information and HR
support systems;
consider alternative delivery systems for teacher education and professional development, including teachers'
colleges and other institutional models;
develop coherent, cooperative and streamlined national, provincial and district structures and credible capacity for
teacher development;
allocate funds and other resources for teacher development equitably and adequately; and
reduce the overload of policy prescriptions and regulations, and in particular delink teacher appraisal for
development purposes from teacher appraisal for remuneration purposes, and streamline and rebrand the
Integrated Quality Management System (IQMS).

The Summit stakeholders are the national teachers' unions, the national and provincial education departments, the South
African Council for Educators (SACE), the ETDP-SETA and the Educaton Labour Relations Council. The Education Deans'
Forum of Higher Education SouthAfrica provided expert assistance and supported the Declaration.

National Policy Framework for Teacher Education and Development,
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T
h e  r e p e a t  o f  t h e 
announcement by Presi-
dent Jacob Zuma that 
all school teachers will 
be able to buy laptop 

computers at the state’s expense 
must rank as one of the most bizarre 
announcements of all time. 

Although some teachers may wel-
come the news, anyone who takes 
the trouble to do the costing and 
weigh the issue of laptops against 
other far more crucial educational 
needs will have to start wondering 
who is going to benefit from this 
financial deal.

The most disturbing issue is the 
claim made by Zuma that the issue 
of laptops is “to improve the quality 
of education”. 

How I crave to see the research 
that shows a connection between 
the quality of education and the pos-
session and use of a laptop. I doubt if 
I have ever read more “educational 
nonsense” before. 

Is the president suggesting that 
South African education, as shown 
in several studies, is behind many 
much poorer African countries 
because those countries have lap-
tops and our teachers do not?  
Well, please show what other coun-
try in the world has ensured that 
every teacher has a laptop and then 
look at the quality of that country’s 
education. 

The fact is that a poor teacher, an 
undisciplined teacher, an uncom-
mitted teacher, a lazy teacher, an 
unprepared teacher will be what 
he or she is with or without a lap-
top. Such teachers’ needs are fur-
ther training, in-service education,  
a greater degree of self-discipline 
and a far greater effort at self-
improvement.  

What are the costs involved? 
The laptop costs, if everyone takes 

up the offer, will exceed R2.5-billion. 
One of the country’s top networking 
specialists offered a ballpark figure 
of a further R7-billion to network 
all the schools if that is the state’s 
plan. The initial R2.5-billion is just  
the start. 

Please tell us who is going to train 
the majority of the 350 000 teachers 
to use a computer? 

Who will provide the support for 
such teachers? 

Who will provide the printers and 
the ink for printing? 

Where will the teacher in the hills 

Someone 
has lost 
the plot

Laptops for teachers should not be a 
priority when South Africa’s education 
system is failing so many children,  
writes Ken Alston

How will laptops help hungry 
children who walk kilometres 
to get to school? Photo: David 
Harrison

Have your say

Do you agree with this view? Send 
us you comments on 078 584 7707

of the Transkei or other deep rural 
areas acquire spares or ink refills or 
extra paper?

If money was no object, if all 
schools were fully equipped, if the 
quality of education was world-class 
in all schools, if there was no reces-
sion and a hundred other ifs … then 
the free laptops could be a gift in 
recognition for a job well done. 

But in an education system that 
is failing the children, that in many, 
many places is in disarray, that has 
untenable levels of illiteracy and 
innumeracy at grade six levels and 
higher, this act is one of gross neg-
ligence and financially irresponsible 
mismanagement.

Consider the shortages: over-
crowded classrooms (for example, 
130 grade one learners in a mud 
classroom in the Transkei), insuf-
ficient or broken desks and chairs, 
a chronic shortage of books (text-
books and reading books), a short-
age of such basics as exercise books, 
pencils, rulers and rubbers, schools 
with no toilets or toilets way short 
of required standards of hygiene, 
a lack of electricity, a shortage of 
learner transport, totally inadequate 
school feeding essential for hungry 
children for them to benefit from 
the education offered, schools with-
out a safe to ensure secure places to 
keep records and money (and even 
computers) and the many schools 
that do not have the security even  
of a fence and a gate … and the list 
of shortages of essentials can go 
even further.

Somewhere someone has lost  
the plot. 

We, the taxpayers, expect scarce 
money to be wisely spent on the 
most urgent necessities and pri-
orities … not on headline catching 
extravagance meant to impress  
a few. 

If laptops for all teachers are what 
the state sees as a priority then it is 
time to replace such officials with 
people who understand the real 
educational needs.

I return to the critical question 
and believe we all have a right to 
demand that the education depart-
ment publish the full research, 
which categorically proves the direct 
connection between teachers having 
laptop computers and the improve-
ment in the quality of education in 
our schools. 

If there is no such research, be 

honest enough to admit the error 
and cancel this ridiculous scheme.

Dr Ken Alston, education law  
specialist and consultant  

… an uncommitted teacher, a lazy teacher, 
an unprepared teacher will be what he or 
she is with or without a laptop



The more you read, the more you know

now it’s time to get ready for

1. louis Joseph Morris – St. John The
Baptist Catholic School (Gauteng) Gr 0

2. Faxayi Murphy – Boikemisetso Public
school (Free State) Gr 1

3. divando Jooste – Worcester Preparatory
School (Western Cape) Gr 2

4. sifundo Mokoena – Enyanyeni
Intermediate School (Kwa Zulu Natal)
Gr 3

5. Michael Blyth – St John The Baptist
Catholic School (Gauteng) Gr 4

6. Patrick McMillan – Selly Park Primary
School (North West) Gr 5

7. Tukiso Kgatla – Molapo Matebele
Primary School (Limpopo) Gr 6

8. demetre liakos – Selly Park Primary
School ( North West) Gr 6

9. selaelo seko – Marken Primary school
(Limpopo)  Gr 7

10. rory Barlow – Selly Park Primary
School (North West) Gr 7

11. azraa laher – Greenside High School
(Gauteng) Gr 8

12. lorealle dharmalingam – Greenside
High School (Gauteng) Gr 8

13. Tsomo Modupi – Akofang Senior Phase
(Free State) Gr 9

14. siyabonga Magwaza – Enyanyeni
Intermediate School (Kwa Zulu Natal)
Gr 9

15. Thokozane Kubheka – Enyanyeni
Intermediate School  (Kwa Zulu Natal)
Gr 10

sCHOOls
1. letotolo Primary school

(Free State) 
2. Qwabi Primary school 

(Free State) 
3. Motheo Primary school

(Gauteng) 
4. enyanyeni Combined school

(Kwa Zulu Natal) 
5. Marken Primary school 

(Limpopo)
6. Molapo Matebele Primary school

(Limpopo) 
7. Tlhophane Primary school 

(North West)
8. reahola Primary school 

(North West)
9. western reefs Primary school

(North West)

individual winners

The Teacher Readathon 2009 ad:Teacher Readathon 2009 ad  2009/08/19  3:14 PM  Page 1
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T
he 2009 school governing 
body (SGB) state-school 
elections are over. Gover-
nors have important tasks 
ahead. The ideal is for 

them to work as a team. 
Sadly, the members of SGBs do not 

always work as a team. They often 
disagree. Sometimes there are power 
games over who “runs” or “controls” 
the school. One governor angrily 
said about his school: “We’re here for 
the children, not for the egos of SGB 
members!”

Board members must understand 
and respect each other’s roles. In state 
schools, for example, the principal is 
an employee of the education depart-
ment. The principal must ensure there 
is compliance with legislation. SGBs 
needs to appreciate the sometimes 
difficult situation the principal is in: 
on one side to meet parent expecta-
tions and on the other to ensure com-
pliance with documents such as the 
South African Schools Act (1996).

Working well with school governors
Richard Hayward looks at how parents 
and teachers can run schools effectively 

A helping hand for governors
Getting the best out of newly-elected bodies 

1

2

3

4

5

6

It’s an important job – give governors some training    

Keep them well-informed so none are out of touch

Say involved and interact regularly with the chairperson

Responding quickly to problems helps solve them

Delegate authority for a “hands-on” approach

Reward with praise

Graphic: JOHN McCANN
Source: RICHARD HAYWARD

The South African Quality Institute provides complete quality education 
programmes for schools. Poor schools are sponsored. For more details 
please speak to Vanessa du Toit on 012 349 5006 (vanessa@saqi.co.za) or 
Richard Hayward on 011 888 3262 (rpdhayward@yahoo.com)

● Give ongoing information

Education is in a state of continual 
change. Give governors copies of cir-
culars and documents.

● Regularly meet chairperson
The principal should keep the chair-
person up to date on school matters. 
The chairperson often discusses mat-

ters from the parents’ perspective. 

● Respond quickly to queries
Respond promptly to questions asked 
by governors. Put out small veld fires 
before they turn into raging infernos.

● Share responsibility
Give governors authority and respon-

sibility in their portfolios. 
Many parent governors have 

expert knowledge in areas unknown 
to teachers.  

● Show appreciation
Governors don’t get paid for their 
service. At meetings reward them 
with a cup of tea and biscuits.

Governors must respect the differ-
ent areas of responsibility. Educators, 
for example, guide and lead the teach-
ing and learning programme. 

Once the governing body has 
accepted a code of conduct, the school 
staff is responsible for it. Only if there 
is an extreme violation of the discipli-
nary code does the governing body 
become actively involved.

During meetings, issues should be 
discussed in a direct but emotionally 
mature manner. No one should be 
made to look incompetent. 

How do you create a good working 
relationship among the governors? 
Here are six suggestions: 

● Train the governors
School governance is complex. There 
are many issues to grasp in areas such 
as education, finance and law. Few 
governors will have expertise in all 
areas. The education department usu-
ally provides literature on the roles 
and responsibilities of SGBs. It also 
has training programmes. 

A recently published book that gives 
invaluable guidance to governors 
is Alan Clarke’s The Handbook 
for School Governors (Macmillan, 
telephone: 011 731 3335, R195). 

✓ Exam Success study guides now also available in Afrikaans 
as Ekamensukses

✓ Brand new study guides for Afrikaans Home and First 
Additional Language

✓ Exam Success: English Short Stories Prescribed for Grade 12 
provides extra exam support for English First Additional Language

✓ Updated edition of Exam Success Physical Sciences revised in line 
with the latest requirements of the NCS

Your choice for FREE TEACHER’S 
HOTLINE:

0800 202 463

CUSTOMER SERVICES

PO Box 12119, N1 City
Goodwood, 7463

Tel: (021) 596 2300
Fax: (021) 596 1222

Email: oxford.za@oup.com

www.oxford.co.za

 revised in line 

� revise

�  practise

� pass

� excel

� succeed
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Protect your banking info
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I
n July a fraudulent scheme was 
exposed, which involved cell-
phone and internet banking. 
This raised questions about 
how safe electronic banking is 

and whether our money would not be 
safer under our mattresses.

But once all the information about 
the cellphone fraud was revealed, it 
came down to the same scheme that 
criminals have followed for years 
— getting people to hand over their 
personal information.

 In this particular case the criminals 
managed to obtain the personal infor-
mation of customers. This is known as 
phising and is most commonly done 
through emails or SMSes where the 
criminal pretends to be your bank or 
another institution such as Eskom or 
the Receiver of Revenue. The criminal 
convinces the victim to provide bank-

ing passwords, PINs and cellphone 
details.

The only difference in this scheme 
was that the fraudsters were also 
involved with a Vodacom employee, 
who created temporary dual SIM 
cards for the victim’s cellphone. This 
allowed the criminals to access the vic-
tim’s internet banking account. When 
the criminal logged into the custom-
er’s internet bank account he received 
the one-time password, (which is 
SMSed to the customer from the bank 
as a security measure), on the dual 
SIM, which allowed him to create ben-
eficiaries and transfer the money. 

What this incident tells us is that 
although criminals are getting clever 
and organised, without the victim 

actually providing the personal bank-
ing details they would not be able to 
access the bank account.

Criminals rely on us not to be vigi-
lant, such as allowing our bank cards 
to be out of sight as well as handing 
over sensitive information, so that 
they can get access to our money. 

Another area of bank fraud that 
is on the increase is the skimming of 
information from bank cards at ATMs. 
The criminals distract the victim and 
manage to switch cards momentar-
ily. While one criminal is distracting 
the victim, the other skims the card 
in a portable card-reading device. 
This provides the criminal with all 
the information they need to make 
a duplicate card. Once the card is 

skimmed (copied) the card is returned 
to the victim, who is not aware of what 
has happened because he or she gets 
his or her card back, believing the 
bank account is safe. 

But the criminal has all the infor-
mation he needs to copy the card and 
use it later. The victim usually only 
notices the problem when he or she 
see that cash has been drawn from 
the account. The South African Bank-
ing Risk Information Centre (Sabric) 
says criminals will often dress in T-
shirts with the bank’s logo and “assist” 
people at the ATM. Another trick is 
that if the target becomes suspicious, 
another conman will pretend to dial 
the bank’s hotline from his cellphone 
and hand it over to the customer to 
cancel the card. Of course, the person 
on the other end of the line is not the 
fraud division.

Although counterfeit cards, which 
the criminal has copied, account for 
the highest fraud losses, there has been 
a significant increase in account hold-
ers being convinced to hand over their 
personal information so that the crim-
inal can access their bank accounts, 
as was seen in the cellphone banking 
scheme. Sabric says criminals also 
use payslips, municipal accounts and 
cheque books to take over accounts, so 
it is becoming increasingly important 
to protect your personal papers or 
destroy them rather than drop them 
in the bin.

Common sense 
is the best way to 
protect your bank 
account, writes 
Maya Fisher-
French

Personal Finance

Safety tips
l Sign up with your bank’s 
messaging system to notify you of 
any transactions on your account
l  Report suspicious transactions 
immediately
l Report a lost or stolen card 
immediately
l Have your lost and stolen cards 
hotline stored on your cellphone
l  Never let a card out of your sight 
when making a payment. Ask for 
the machine to be brought to you 
or go to the terminal 
l  Check the card you receive back 
from the cashier is really yours
l  Beware of emails that ask you to 
confirm banking details
l Never give card details to 
unsolicited callers
l  Change your passwords and PIN 
regularly
l Destroy your bank statements 
before disposing of them
l Respond quickly to requests 
from your bank to collect a new or 
replacement bank card
l Let your bank know immediately 
if a card that was to be replaced 
does not reach you
l Never allow anyone to assist you 
at an ATM — go into the bank
l  Never force your card into the 
machine, rather use another ATM
l Be vigilant when performing a 
transaction and be aware of your 
surroundings
l  Always choose a well-lit ATM
l  Always phone the card hotline 
from your own phone

Don’t allow merchant websites to remember your password, always 
press ‘no’ when given that option

KHIPHA!ZIYA



Computing 
made more 
accessible 
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The Microsoft Schools Agreement is 
providing computer programmes and 
upgrades for schools at no cost, writes 
Angela Schaerer

Study time: Learners work on computers at Rustenburg Primary School in Cape Town Photo: David Harrison

Contact Madeline Zekkari on
011-250-7300 or email:
madelinez@mg.co.za.
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G
overnment schools 
can benefit signifi-
cantly from the Micro-
soft National School 
Agreement by receiv-

ing a free package of Microsoft 
software for computers and servers 
in schools. This programme was 
launched eight years ago to make 
technology accessible to all schools. 

Angela Schaerer, academic pro-
gramme manager at Microsoft, 
explains why schools should take 
advantage of this opportunity.

What is the Microsoft Schools 
Agreement about and what does 
it entail?
The school agreement is a donation 
of Microsoft software that is avail-
able to all public or government 
schools in South Africa. Most of the 
desktop and server products a school 
needs are included in the package. 
The base operating system is not 
included, but the school agreement 
allows schools a free upgrade to 
the operating system (for example, 
upgrade from XP to Vista). Schools 
need to enter into a legal contract 
with the school agreement and sign 
an acknowledgement form to accept 
the terms and conditions of using 
the software. Compute, a company 
that has developed a practical meth-
odology with regard to providing 
outsourced information technology 
solutions and provides hardware, 

software and internet connectivity,  
administers this process.
How can schools benefit from the 
agreement?
Schools can access Microsoft soft-
ware for which they would ordi-
narily have to pay. The idea behind 
this is to make the technology more 
accessible to and affordable for all 
South African schools.

What are the benefits?
Schools need to pay for the media 
(that is the disk with the software 
on it), but there are no licence costs. 
Teachers benefit from the pro-
gramme because they can load the 
school agreement software on to 
their home computers (for lesson 
preparation purposes). However, 
the numbers of teachers loading 
the software should not exceed the 
number of machines in the school. 
So, if there are 20 machines at the 
school, 20 teachers may load the 
software on to home computers. 
The package does not include the 
base operating system, but it does 
include a free upgrade to an oper-
ating system. Most machines are 
sold with the base operating system 
already installed. Teachers receive 
a free copy of the digital literacy 
curriculum (DLC), with the school 
agreement software, which can be 
loaded on to any school or home 
machine to help improve digital lit-
eracy skills. The DLC course covers 

the following topics:
• Computer basics;
• Internet and the web;
• Productivity programs;
• Internet safety and security; and  
• Digital Lifestyles www.microsoft.
com/digitalliteracy

Which programs are part of the 
agreement?
The list below indicates some of the 
software available:
• Zero Charge MS Licence Agree-
ment (for government schools only);
• Office 2007 Enterprise All Lng 
Lic/SA Pack MVL Partners in Learn-
ing (with One Note and Groove);
• Office 2007 Professional Plus with 
Publisher;
• Windows Vista Business Upgrade/ 
SA Pack MVL w/Vista Enterprise;
• Core CAL All Languages Lic/SA 
Pack MVL Device CAL;
• Encarta Premium 2008 Lic/SA 
Pack MVL

• Visual Studio Pro All Languages 
Lic/SA Pack MVL;
• Office SharePoint Designer 2007 
All Languages Lic/SA Pack MVL;
• Project Pro Win32 All Languages 
Lic/SA Pack MVL w/1 Project Svr 
CAL ;
• Visio Pro Win32 All Languages 
Lic/SA Pack MVL;
• Windows Svr 2008 Std All Lng 
Lic/SA Pack MVL;
• Exchange Svr 2007 64 BIT Only 
Lic/SA Pack MVL (Please note: 
hardware implication for Exchange 
Server 2007);
• SQL Svr Standard Edtn Win32 All 
Languages Lic/SA Pack MVL;   
• SQL CAL All Languages Lic/SA 
Pack MVL Device CAL;
• Windows Terminal Svr CAL 
WinNT All Languages Lic/SA Pack 
MVL Device CAL;
• ISA Server 2006 Std Ed All Lan-
guages Lic/SA Pack MVL 1 Proces-
sor Licence;
• MS Office 2003 Professional 
Media Kit;
• MS Windows XP Pro Upgrade 
Media Kit;   
• MS Windows Server 2003 Std 
Media Kit;   
• MS Exchange Server 2003 Std 
Media Kit; and  
• MS Digital Literacy 2003/2007

Should the school wish to pur-
chase additional servers, the follow-
ing are available:
• Microsoft Windows Server 2008 

Std licence 32 Bit AE;
• Windows Server CALs AE (at least  
four CALs must be ordered); and  
• MS Windows Vista Starter edition 
with new PC’s licence per PC.

How can schools access these pro-
grams?
Schools can contact Compute on 011 
767 7300 or email mssa@compute.
co.za to find out more. Compute will 
send the school the acknowledge-
ment forms that need to be com-
pleted and signed. Schools must 
then pay for the media kits for the 
software they require and send 
proof of payment to Compute. Com-
pute will courier the media to the 
schools and send them the licence 
keys so that the software can be 
installed and activated.

Why is it important that schools 
take advantage of the agreement 
now? 
The school agreement is under dis-
cussion with the department of 
education. It is hoped that a reso-
lution about the new agreement 
will be complete in the next couple 
of months. The current agreement 
expires in June 2010.

What is Compute’s role? 
Compute is a Microsoft Gold part-
ner. Microsoft has requested that 
Compute administer the programme 
on its behalf.

The idea behind 
this is to make 
the technology 
more accessible to 
and affordable for 
all South African 
schools
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Postgraduate Programme in
Language Learning & Technology

Qualified in languages?
Want to bring ICT into your classroom?

MPHIL IN HYPERMEDIA FOR LANGUAGE LEARNING
Learn to develop material for computer-assisted language learning (CALL).  This two-
year MPhil programme provides an introduction to ICT and educational hypermedia, 
enabling students to design, develop, deliver and critically evaluate hypermedia material 
for language learning.  Emphasis is on web delivery of educational material.   Year 1 
students have the option to attend late afternoon lectures on campus or to access the 
lectures through downloadable pod/vodcasts.  Instruction is in English, but assignments 
and examinations are accepted in either Afrikaans or English. 

Entry requirements are a Bachelor’s degree which includes a language (preferably as a 
major), as well as knowledge of web browsing, e-mail and word processing.  Other skills 
required for successful completion of the course are part of the programme.

Closing date for applications: 27 November 2009 for admission in 2010

Visit the website of the Department of Modern Foreign Languages at
http://academic.sun.ac.za/forlang/mphil_hyll.htm for more information on our pro-
gramme  as well as other postgraduate programmes offered by the department. 

For more information on the MPhil (HyLL), contact the programme 
co-ordinator at rdt@sun.ac.za or tel. 021 808 2050, or the secretary at 
lizellee@sun.ac.za, tel. 021 808 2133 or fax 021 808 2035.

☎ 
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www.up.ac.za

The University of Pretoria offers three distance education 
programmes to teachers who want to advance their careers:

ACE: Education Management
“Internationally comparable” (introduced in April 2008)

ACE: Special Needs Education 

BEd (Hons) Education Management, Law and Policy 

We offer:
Excellent student support 
Fees covering all learning material – no hidden costs 
Exam centres and contact sessions throughout South Africa

e about the University’s distance programmes 
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 
(011) 768-1248.  For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or 

cell: 073 232 3173  e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ......................................................................

Postal address:  ........................................................................................................................

...................................................................................................................................................

Tel: (w):  .................................... (h)  ....................................... (cell) ........................................

Programme in which you are interested in receiving further information:......................................

....................................................................................................................................................................
Phone (011) 760 3608 or 073 232 3173

Distance Education Programmes

“Internationally comparable” (introduced in April 2008)

*new SAQA approved
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J
ohn-Paul Lubbe was one of 
the finalists in the annual 
Microsoft Innovative Teach-
ers’ Forum awards, where 
entrants demonstrate how 

information and communication 
technology can be used to make 
teaching in urban and rural schools 
more effective. We profile his project.

Details
Name: John-Paul Lubbe
School: St John’s College, Houghton, 
Johannesburg
Years teaching: Seven
Subject areas: English, history and 
maths (grades six and seven)
Project name: CSI: A Study in 
Evidence

Reason for the project
Very often we, as educators, are 
stumped as to how to appeal to 
learners when they are exposed to an 
array of impressive entertainment. 
Consequently, I find my inspiration 
in that very entertainment. The con-
cept of a crime scene investigator is 
not foreign to the average learner 
at my school; but the concept of a 
learner acquiring research skills is. 
Quite simply, the CSI programme is 
my “Trojan Horse”, which allows me 
to gain access to a Troy-like fortress, 
that is the mind of my learner. 

All too often we, as teachers, do 
not encourage learners to think cre-
atively and logically simultaneously. 
Assessments test memory, rather 
than an ability to solve problems, 
learners choose to offer standard-
ised responses rather than express 
their own opinions. 

As a result of this, I have devised a 
lesson, using contemporary media, 
which will teach learners to think 
creatively and logically.

As crime scene investigators, the 
learners are expected to solve a crime 
by weighing and sifting different 
forms of evidence.

How the project will help 
I believe that this is a crucial skill for 
every learner to master.Should the 

key skills of this lesson be taken on 
board by the learners, they will be bet-
ter equipped to handle information 
provided for them in every sphere of 
life. Society needs to learn to become 
critically evaluative thinkers. 

Software and hardware 
To increase the involvement of the 
learner, an interactive white board 
was used, allowing the learners to 
select and investigate certain pieces 
of evidence and certain “suspects”.

Learning outcomes
The learner will be able to use 
inquiry skills to investigate the past 
and present.

● The learner should identify 
sources to help answer questions;

● The learner is required to select 
relevant information and disregard 
irrelevant information; and

● The learner is required to organ-

ise the information into a concise 
and well communicated conclusion.

● The learner will be able to inter-
pret aspects of history.

● The learner is taught to distin-
guish between opinion and facts and 
to interpret and evaluate the differ-
ent sources available.

Lessons learned
The learners loved the opportunity 
to play a real-life “Horatio Kane” and 
this inspired them to think most cre-
atively. The lesson could be improved 
by increasing the “interactiveness” 
of the suspects, therefore expecting 
greater substantiated proof from 
the detectives.

How did you become 
interested in using ICT in 
education?
I am one of the lucky ones to have 
been brought up in a time when PCs 

were just beginning to become popu-
lar. I would lose friends if I had not 
kept up to date with computers. I see 
ICT in the classroom as an extension 
of that. If I don’t keep up to date with 
ICT I won’t have any learners.

How do you see the role 
of ICT in education? 
In many ways ICT makes teaching 
easier. But I think that if one were 
to be honest, one would admit that 
ICT raises the proverbial education 
bar. ICT is going to become an eve-
ryday occurrence in education, if it 
has not already, and we, as educa-
tors, need to ensure that we become 
its tamer and not its prey.  

For more information got to PIL 
Teacher Training Model: www.
school.za/PILP/
Microsoft Innovative Teacheres 
Awards:www.school.za/itf

Disguising learning 
with fun technology 
can benefit all

Trojan horse in the class

John-Paul Lubbe: 
‘Often we as 
teachers do 
not encourage 
learners to think 
creatively’

Society needs 
to learn to 
become 
critically 
evaluative 
thinkers



Who protects consumers of � nancial services and products?

There are a number of bodies that have been set up by the government to look after the interests of consumers.  Some of these bodies deal with issues and complaints brought to their 
attention by consumers about problems with buying  furniture, negative listings by credit bureaus, dif� culties with � ling insurance claims and problems related to banking.  There are many 
other types of complaints but these are just a few examples.

What is the Financial Services Board (FSB)?

The Financial Services Board (FSB) is one of the bodies set up by government to protect consumers when they buy long- or short– term insurance, when they invest their money, when 
they have questions about how their pension fund works or if they have complaints about the kind of � nancial advice they were given by a company or an individual (also known as an 
intermediary).

Banking matters however are not handled by the FSB as these are handled by the Bank Supervision Department of the South African Reserve Bank.  The FSB does handle some complaints 
by consumers against banks, but only when those complaints deal with matters relating to advice given to consumers about � nancial products and services.  Other bodies set up by 
government to deal with consumer issues as part of their work are the National Credit Regulator, the Consumer Affairs Committee of the Department of Trade and Industry (DTI), the 
Of� ce of Consumer Protection of the DTI and the South African Reserve Bank.

What does the FSB do?

The main function of the FSB is to protect consumers. The FSB is the regulator or supervisor of non-banking � nancial institutions.  It means that the FSB checks on companies in the 
� nancial sector to make sure that their policies and the way they deal with consumers is in the best interests of consumers.  For example, consumers have a right to receive information 
in the language of their choice.  Consumers must also be given advice on, and choices of, products and services that are best suited to their needs.  Salespersons or intermediaries are not 
allowed to pressure consumers to purchase products that are not suitable or to ask consumers to sign contracts that are blank.

Consumers are always advised only to do business with companies or intermediaries (salespersons) that have a licence from the FSB.  There is a phone number you can call to � nd out if a 
particular company has a licence from the FSB (see below).  To be granted a licence, companies and intermediaries must prove that their businesses are registered with the Department of 
Trade and Industry and that they have suf� cient funds to settle claims on the number of insurance policies they have sold.  Companies are issued with a licence from the FSB if they meet 
certain conditions.  They must apply, provide detailed information and answer a wide range of questions before they can be considered for a licence.  The FSB can refuse to give licences if 
the company or intermediary does not meet speci� c requirements.  The FSB can also withdraw a licence it has issued if it is found that the business or entity has broken the law.

The work of the FSB is very important because it was set up by legislation known as the Financial Services Board Act No. 97 of 1990.  In addition, the Government has passed many other 
laws which help the FSB to deal with business that do not treat consumers fairly or try to defraud consumers.

If a business is investigated by the FSB, it is a very serious matter.  If found guilty, a business can be made to pay a large � ne to the FSB.  The FSB will refund some of the money from the 
� nes to the victim(s) and use part of the � ne to cover costs of the investigation. It may also apply to the High Court to have the entity placed under liquidation or curatorship.

What else does the FSB do?

The FSB has a consumer education department which talks to groups of consumers about how they can protect themselves when making decisions about � nancial products and services.  
Staff of this department work with consumers on topics such as why it is important to manage your � nances wisely, why it is necessary to save regularly, how to draw up a budget and 
where to go for help if you are in � nancial trouble.  They also explain what long and short-term insurance are, as well as investments and retirement funds and how to prepare for 
retirement.  You can contact the FSB if you and a group of friends or colleagues are interested in having the consumer education staff talk to you about these matters.

Which other bodies help the FSB to protect consumers?

There are a number of other bodies that have been set up so that you as consumers may be able to make complaints about the � nancial products or services you were sold.  The people 
in these of� ces who deal with consumer complaints are called ombudsman and in the case of pension funds, it is the Pension Funds Adjudicator.

In case a dispute arises between a consumer and a � nancial services provider (FSP), it is always best to � rst raise the issue with the FSP or institution concerned.  If the dispute is not 
resolved satisfactorily within a reasonable time, the issue should be brought to the attention of the proper dispute resolution institution, in writing. If it is not clear which institution to 
contact in case of a dispute, please contact the FSB Contact Centre.

The Financial 
Services Board

Insurance
Ombud for Short-term Insurance:
Tel: (011) 726 8900 Fax: (011) 726 5501 
E-mail: info@osti.co.za

Ombud for Long-term Insurance:
Tel: (021) 657 5000  Fax: (021) 674 0951 
E-mail: info@ombud.co.za

Financial Advisory and Intermediary Services
Ombud for � nancial services providers: 
Tel: 0800 FAIS OMBUD (3247 66)
(012) 470 9080 / 99  Fax: (012) 348 3447

Banking matters
Ombudsman for Banking Services:
Tel: 0860 800 900 Fax: 011 838 0043
Website: www.obssa.co.za

National Credit Regulator
Tel: 0860 627 627  Fax: 011 554 2871
Website: www.ncr.org.za

FSB Contact Centre
For any queries or complaints regarding � nancial issues: 
Toll-free 0800 2020 87 /0800 1104 43  
E-mail: info@fsb.co.za

Contact details of institutions that deal with complaints relating to the following:

There are a number of bodies that have been set up by the government to look after the interests of consumers.  Some of these bodies deal with issues and complaints brought to their 
attention by consumers about problems with buying  furniture, negative listings by credit bureaus, dif� culties with � ling insurance claims and problems related to banking.  There are many 
other types of complaints but these are just a few examples.

What is the Financial Services Board (FSB)?

(FSB) is one of the bodies set up by government to protect consumers when they buy long- or short– term insurance, when they invest their money, when 
they have questions about how their pension fund works or if they have complaints about the kind of � nancial advice they were given by a company or an individual (also known as an 

Banking matters however are not handled by the FSB as these are handled by the Bank Supervision Department of the South African Reserve Bank.  The FSB does handle some complaints 
by consumers against banks, but only when those complaints deal with matters relating to advice given to consumers about � nancial products and services.  Other bodies set up by 
government to deal with consumer issues as part of their work are the National Credit Regulator, the Consumer Affairs Committee of the Department of Trade and Industry (DTI), the 
Of� ce of Consumer Protection of the DTI and the South African Reserve Bank.

What does the FSB do?

The main function of the FSB is to protect consumers. The FSB is the regulator or supervisor of non-banking � nancial institutions.  It means that the FSB checks on companies in the 
� nancial sector to make sure that their policies and the way they deal with consumers is in the best interests of consumers.  For example, consumers have a right to receive information 
in the language of their choice.  Consumers must also be given advice on, and choices of, products and services that are best suited to their needs.  Salespersons or intermediaries are not 
allowed to pressure consumers to purchase products that are not suitable or to ask consumers to sign contracts that are blank.

Consumers are always advised only to do business with companies or intermediaries (salespersons) that have a licence from the FSB.  There is a phone number you can call to � nd out if a 
particular company has a licence from the FSB (see below).  To be granted a licence, companies and intermediaries must prove that their businesses are registered with the Department of 
Trade and Industry and that they have suf� cient funds to settle claims on the number of insurance policies they have sold.  Companies are issued with a licence from the FSB if they meet 
certain conditions.  They must apply, provide detailed information and answer a wide range of questions before they can be considered for a licence.  The FSB can refuse to give licences if 
the company or intermediary does not meet speci� c requirements.  The FSB can also withdraw a licence it has issued if it is found that the business or entity has broken the law.

The work of the FSB is very important because it was set up by legislation known as the Financial Services Board Act No. 97 of 1990.  In addition, the Government has passed many other 
laws which help the FSB to deal with business that do not treat consumers fairly or try to defraud consumers.

If a business is investigated by the FSB, it is a very serious matter.  If found guilty, a business can be made to pay a large � ne to the FSB.  The FSB will refund some of the money from the 
� nes to the victim(s) and use part of the � ne to cover costs of the investigation. It may also apply to the High Court to have the entity placed under liquidation or curatorship.

What else does the FSB do?

The FSB has a consumer education department which talks to groups of consumers about how they can protect themselves when making decisions about � nancial products and services.  
Staff of this department work with consumers on topics such as why it is important to manage your � nances wisely, why it is necessary to save regularly, how to draw up a budget and 
where to go for help if you are in � nancial trouble.  They also explain what long and short-term insurance are, as well as investments and retirement funds and how to prepare for 
retirement.  You can contact the FSB if you and a group of friends or colleagues are interested in having the consumer education staff talk to you about these matters.
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This is the first in a series of programmes funded 
by The FSB in the interests of financial literacy.

FSB CALL CENTRE
0800 20 20 87 or 0800 11 04 43

This is the � rst in a series of 
programmes brought to you in the 
interests of � nancial literacy.
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S
pring is a blooming 
blossoming time! Flow-
ers can express so many 
things: friendship, love, 
even loss. Children and 

teenagers often play a game, alter-
nately saying the phrases “he loves 
me” and “he loves me not”, while 
picking petals off a flower.

Some people believe you can 
tell if romance is in the air by the 
colour of the roses you’re given. 
If they’re red, it’s definitely love. 
White and red together indicate 
unity, whereas white alone hints at 
purity. Pink roses, however, mean 
the relationship is merely a friend-
ship. Find your favourite colour at 
South Africa’s biggest rose show in 
Bloemfontein this spring, where you 
can admire the winners of the Free 
State Rose Society’s annual Cut Rose  
competition and visit some winning 
gardens.

You’re unlikely to see roses at the 
Western Cape’s spring flower festi-
vals because they are not an indig-
enous species in the fynbos floral 
kingdom. With the richest diversity 
of plants a square metre in the world 
and 1 200 types of flowering plants, 
the spring flower phenomenon in 
the Cape is not to be missed. Many 
colourful varieties can be seen at the 
92nd Darling Wild Flower Show and 
an Orchid Show at Oudepost Farm 
in September.

Succulent vygies blossom all the 

Spring has finally sprung

South African flower festivals

l Bloemfontein Rose Festival, 
Mimosa Mall, October 18 to 21.
l Darling Wild Flower Show, 
Darling Sports Club, September 18 
to 20, entry R20.
l Duckitt Nurseries Orchid Show 
at Oudepost Farm, Darling, 
September 18 to 20, entry R15.
l West Coast Flower Hotline for an 
update on where the best spring 

flowers are found: 083 910 1028.
l Walter Sisulu Botanical Garden, 
Roodepoort, has fortnightly 
Sunday concerts from May to 
September. To find out who’s 
performing visit: www.sanbi.org/
frames/sisulufram.htm
l Pietermaritzburg Sunday Tribune 
Garden Show at Royal Natal 
Showgrounds, September 25 to 27.

way up the West Coast. Well adapted 
to a harsh climate, the vygies paint 
the landscape in a wash of clown col-
ours. The best places to see them are 
Springbok, Garies, Nieuwoudtville 
and at Kamieskroon’s Skilpad Wild 
Flower Reserve.

Vanrhynsdorp, on the West Coast 
Road, is known for its Kokerboom 
Nursery, which specialises in the 
stark sculptural beauty of quiver 
trees, as well as 500 types of indig-
enous succulents. The arid Karoo 

an interactive and whimsical explo-
ration of mazes and gardens.” He 
believes you can find solutions to 
life’s quandaries at Soekershof.

The Walter Sisulu Botanical Gar-
den in Roodepoort offers space to 
walk through Highveld grassland 
and savanna. You’ll pass waterfalls 
and kloofs of dense bush. A promi-
nent feature of these gardens in Sep-
tember is the glorious orange clivias. 
Did you know clivias occur naturally 
only in South Africa, though they 
are grown all over the world?

It’s all reds and oranges in the 
KwaZulu-Natal Midlands in Sep-
tember, with flowering coral trees 
and azaleas. The “City of Flowers” 
— Pietermaritzburg — celebrates 
the season with the Sunday Trib-
une Garden Show at the Royal Natal 
Showgrounds.

And, just to confirm that spring 
has arrived, head for jacaranda 
city Pretoria. When they reach full, 
glorious bloom, jacarandas turn 
the city purple. It marks the end of 
winter and means spring has finally 
sprung.

climate suits succulents and the 
Obesa Nursery in Graaff-Reinet 
claims to have 4 000 species, many 
of which are indigenous. Walking 
through the nursery’s 3ha of infor-
mal grounds can be quite a prickly 
affair and you’ll come face to face 
with some monster cactuses.

In the wine region of Robertson 
you’ll find Soekershof Gardens. 
Says enthusiastic owner Herman 
van Bon: “Soekershof is 10ha of 
peace and serenity, where you find 

“Soekershof is 
10ha of peace 
and serenity, 
where you 
find an 
interactive 
and whimsical 
exploration 
of mazes and 
gardens”

Renate de 
Villiers and Carrie 
Hampton set off in 
search of the best 
flower festivals in 
South Africa

When jacarandas turn 
Pretoria purple, it 
signals the beginning 
of summer

UPSKILL YOURSELF IN 
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with 
the University of Johannesburg 

offers you the opportunity to upskill yourself in School Management 
and Leadership. This is a Qualification pathway that leads to the 

ACE: Education

(School Management and Leadership)
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Complete  & post to:
Edutel, PO Box 8210,
WESTGATE, 1734
Please send me info on the SCHOOL
LEADERSHIP AND MANAGEMENT
Programme:
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     (011) 760-3668

fax(011) 763-4071
e-mail: edutel@iafrica.com
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Handy books for every school
Thabo Mohlala

T
h e  E a r l y  L e a r n i n g 
Resource Unit (Elru), a 
research and early child-
hood development mate-
rials development agency, 

is launching a series of four resource 
books that address key and relevant 
areas about the care and education of 
young children aged two to six years. 

The books provide basic and valu-
able information on important 
aspects relating to growing children. 
They allow parents and teachers to 
use them as vehicles to gain a bet-
ter understanding of their children’s 
needs as they guide and nurture their 
development. 

The books are a useful resource for 
teachers, particularly those keen to 
take part in our Peo grade R competi-
tion (see page 9).  

The featured resource books 
are: How Children Develop 
and Learn (R95); Learning 
Through Play (R95)

The former is available in 
Afrikaans, isiXhosa and South 
Sesotho. The two editions were 
recently revised and use terms 
that are relevant to the new 
curriculum statement. The ver-
nacular versions cost R25 each. 

The other two are Learn-
ing Together and A Place for 
Learning and will be available 
from the end of the year.

Cape Town schools 
get wired

Yugendree Naidoo

With many schools in South Africa lacking 
an internet connection, a new project, an 
approach that provides some of the benefits 

of being online without the associated costs, is on trial 
in schools in the Western Cape.

Since it was launched in November last year, Social 
Content and Networking for Schools, an initiative of 
several internet-oriented organisations and companies, 
has connected about 50 schools in the Western Cape 
through a radio wireless network. 

Apart from being completely open source, the project 
taps into Web 2.0 technologies, the generation of web-
sites and internet applications that are based on infor-
mation sharing and collaboration among users.

Abdul Hadi Fakier, a project manager in the informa-
tion and communications services department at the 
University of the Western Cape (UWC), says the project 
makes available to schools collaborative features such 
as work groups, discussion lists, blogs and chat, with 
inter-school email and access to wikipedia, the user-
generated online encyclopedia. 

Teachers, for example, have been able to start a work 
group or blog on a subject, which can be shared not only 
among learners in their school, but with learners at 
other schools that are part of the network. 

Schools in the project are linked to servers housed at 
UWC using a wireless network. UWC, Amobia, Wizzy, 
Sibaya and Inkululeko are partners in the project. 

The network does not have direct access to the inter-
net because of the cost implications. But content from 
the internet, such as wikipedia, is stored on the servers 
and can be accessed from there.

Interestingly, the software foundation on which the 
network is built was developed as a result of collabo-
ration between UWC and 11 other universities around 
Africa involved in the African Virtual Open Initiatives 
and Resources (Avoir) project, the purpose of which 
is to foster capacity building in software engineering 
among African universities.

Named Chisimba, a Malawian word for the frame-
work used to build a traditional African house, the 
software represents the platform on which an e-learn-
ing system can be constructed, which can incorporate 
blogs, chat, presentation sharing and even cellphone 
content or audio.

Hilton Theunissen from Inkululeko Technologies, 
which supports schools nationally with open source-
based computer labs, believes the project is the first of 
its kind. “All the content is free and open and there is 
nothing currently like that in the country,” he said.

Theunissen says that of 28 000 schools in the country, 
it was estimated that less than 10% were connected to 
the internet. The project provided a way of connecting 
schools at a cheaper rate.  

Challenges in settting up the system included bad 
weather, which often hindered access to the servers, 
and the theft of or vandalism to equipment.  

Although he acknowledges that most teachers are 
unfamiliar with the concept of Web 2.0, Theunissen 
sees the project as important in building a foundation 
of free and open content for use in the educational envi-
ronment.

Fakier, who says about 50 schools in the Western Cape 
are linked through the network, says other problems 
were the radio maintenance requirements of schools 
and existing internet connections at some schools pro-
viding faster and more reliable access.

But Fakier says there is a “great demand” for the kind 
of tools and services the project offers.

Theunissen says that the project allows users to par-
ticipate, chat, communicate and share knowledge and 
skills. 

“It gives the schools the chance to generate their own 
knowledge,” he says. — West Cape News

Online and on top: kids get connected
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